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ABSTBACT 

This instructor's manual is part of Fluency First, a 
complete oral instruction program in English as a second language 
designed primarily for non^English^speaking adult Canadians who are 
illiterate in their ovn language. The manual is intended to serve as 
a bridge betveen oral instruction and a literacy coarse, permitting 
the student to make the first steps towards the acguisition of 
reading and writing skills while he is still in the process of 
learning the language itself* Part 1 deals with general introductory 
information, including phonemic notation, course methodology and 
content, student placement, and course objectives. Part 2 discusses 
instructional procedures, class organization and activities, and 
materials. Thirty-four lesson plans are provided in part 3. An 
outline of material for additional lessons, and a list of words which 
have been learned and are therefore suitable for reading an^ writing 
lessons, are appended. (AH) 
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FOREWORD 



In Canada, a significant number of adults wliose mother tongue is not 
English need to use English as the medium for becoming literate, getting 
further education or acquiring additional skills, and communicating 
effectively with other Canadians. For example, many adults of Indian or 
Inuit ancestry are handicapped by an insufficient knowledge of English 
when they participate in economic and social development projects and when 
they face the problems of daily life in contemporary Canadian society. 
The realization of these needs gave impetus to the development of Fluency 
First, an oral instructional program in English as a second language. 

This program is an entirely new one, although it grew out of the 
Fluency First course that was prepared at Saskatchewan NewStart in 1971 
and 1972 by Barbara Bumaby, Manmohan S. Sandhu, and Rita Bouvier. 
Redevelopment of the program was based on the experience of field test 
classes that used the Saskatchewan NewStart materials. Grateful acknowl- 
edgement is made to the instructors of the field test classes, George 
Bighetty, Gladys Carruthers, Thor Hjartarson, Donna Woloshyn and Nora 
Yellowknee, for their vital contribution to the new program. 

Preparation for Reading and Writing is an instructor's manual that 
relates the oral work of Fluency First to the early stages of literacy. 

There are nine instructor's manuals for .the Fluency First oral pro- 
gram. Manuals for Stages A and B contain guidance for instructors on the 
two integrated oral courses, entitled Skills of English and Communication 
in English , that compose the program, and they set the pattern for con- 
tinued work by the instructor in the next seven stages of Communication in 
English . Skills of English , which is programmed for individualized 
learning, is presented to tlje students by audiotapes illustrated by a 
series of thirty-six picture books. The instructorVs manuals include the 
tapescripts for all of the thirty-six picture books. In addition, Theory 
and Methods contains the rationale of the program and explains the 
generalized methodology. 



V. W. Mullen 

Chief, Adult Development Division 



August, 1974. 
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Part One: Rationale 
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A RDXDING AND IVRITING COURSE IN AN 01^ l^GUAGE PROGRAM 



At first glaiice, a mcinual for instruction in reading and writing may 
seem somewhat of an anomaly in an oral language program. Nevertheless, 
without some means of linking the oral learning of English to literacy in 
English, Fluency First may fail in its purpose of enabling adults to 
acquire the education or qualification to which they aspire. 

To understand this, one must think in terms of the students imd their 
goals, about their reasons for being in a Fluency First course. 

In a tyi^ical situation frequently encoimtered in the north and aTiong 
new Canadian groups elsewhere, an adult's goal may be a job that can sup- 
port him and his family. To him, that job is a short-term goal; he wants 
it - and needs it - now. In his attempts to get employment, however, he 
discovers that there are hardly any job opportunities that do not require, 
at the very minimum, functional literacy in English. If he is determined 
to get a job, he will probably be willing to enter an educational course, 
if it is easily available, in order to learn to read, write, and apply 
those literacy skills in learning other things. But as he accepts 1 iter- 
acy as his new, intervening target, his personal short-term goal of a job 
has perforce become a long- term one. 

If that adult literacy student is a successfjl learner, making daily 
observable progress in his course of study, he may be able to persevere in 
accepting the postponement of his original aim of getting a job. If, 
however, he does not knav Fjiglish well enough to learn to read and write 
it successfully, and discovers thdt several months of purely oral work in 
English block his entrcUice to literacy studies, the distance between hiju 
and his original goal may seem overwhelmingly great, lie needs the satis- 
faction of a visible start on the path to a job. 

Understanding the student's plight docs not, unfortunately, bring cUi 
end to the problem. Instructors need materials desM',ned for this special 
puri)ose, and they have not existed. 

It Ls generally accepted that four classes of skills are involved in 
the educated use of a hmguage. Tlie primary language skills are listening 
and speaking; reading and writing are secondan^ hinguage skills. Oracy 
must precede literacy. 

In the production of the existuig basic education materixils for adults 
who want to achieve mastery of tliese four skills in English, two underlying 
assumptions have been evident. First, in the preparation of courses for 
oral English as a second or foreign language, it has been assumed that the 
adult student would be literate in his own languag'^ and would therefore be 
able to. .put his basic skills of reading and writing at the service of the 
new language he was learning. Second, in the preparation of literacy 
courses it has been assumed that the adult student would be learning to 
read and write his own language, or at least a Language which he had 
already been using for some time. 
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As a result of these two basic assumptions, no design for launching 
mi illiterate, non- English- speaking adult into the stream of education 
and training has been available in Canada* T 

ITiis mmual. P reparation for Reading cind Writing , seeks to fill that 
void. It draws its language tor reading and writing from tlie content of 
the Fluency First oral courses. It utilizes as instructional tecliiiiques 
the combination of simplified language formulas and situational demonstra- 
tion to which instructors and students become accustomed in the Fluency 
First oral courses, making it possible for a veritable beginner in F.nglish 
to begin work immediately on reading and writing skills. It employs a 
linguistically-based methodological approach which trains the student to 
relate the sounds of spoken English to the written letters that symbolize 
those sounds. Thus, when a Fluency First student becomes proficient 
enough in English to use the language independently for learning other 
things, he will have a firm foundation for making an easy transfer to a 
literacy course <md progressing successfully in it. 

It is important, however, tliat the use of the word '^preparation" in 
tlie title of this manual, be noted and understood. Pre parati on for Read- 
ing and Writing does not puri^ort to take the place oT'a complete literacy 
program. Its aim, rather, is to serve as a bridge between an oral English 
course and a literacy course, permitting the student to make the first 
steps towards the acquisition of reading cind writing skills while he is 
still in the process of learning the language itself. 



Ilie Optional Nature of the Course 



Although it is known tiiat m^my Fluency First students w^mt to learn * 
to read tmd write English, the Preparation for Reading cUid Writing course 
is an optional, rather than an essential, component of Fluency First, 
which is an oral program. An instructor will quickly discover whether his 
students would like to have lessons in reading and writing in addition to 
the oral work, on which the majority of the class time will be spent. 
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EXi'LmroRY Nori-s 



Phonemic Symbols For ti\e Oral Prograjn 

Very occasionally, in order to place special emphasis on the differ- 
ence between a sound and the letter that characteristically syinbolizes 
that sound in English writing, the text of this manual makes use of a 
phonemic symbol from the oral courses of Fluency First* 

Hxample (from Lesson 5) 

There are three letters in the word 'man' 

Tlie middle letter of 'man' makes the sound / vo/. 

Phonemic symbols of this kind are useful to language teachers and 
others who work with languages because, in a given system, they always 
represent the same sound, no matter how differently that sound may be 
represented in the spelling of words. 

The phonemic symbols used in Fluency Firjt are from n modified 
version of ,the International Phonetic Alphabet (IJ\A.) that is used by 
linguists to represent the sounds of a widely spoken North American vari- 
ety of Standard English. 

In fact, only a few phonemic symbols with an "unusual" appeanmce 
occur in these reading lessoits: 



/ 


a^/ = 


the 


vowel 


sound 


in 




2an. 


/ £ / = 


the 


vowel 


sound 


in 




^n. 


/ 


I / = 


the 


vowel 


sound 


in 




nil. 


/ 


0 / = 


the 


vowel 


sound 


in 




5Ut. 


/ 


a 7 = 


the 


vowel 


sound 


in 


not. 



A complete list of syml)Ols used in tJie Fluency i-irst oral program may 
be fouiid in ITieory and Methods . 



Abbreviated Arrangements of Structural Patterns 
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1. Parentheses are placed in a sentence pattern to show the point at 
which a word or phrase may be substituted. 

e.g.. It's (red), llie (package) is (on the co»;nter). 

2. Content words that may be substituted in a pattern are separated in 
lists by obliques. Phrases for substitution are separated in the 
same way. 

e.g., red / yellav / green / blue 11 
on the grass / in Uie box / under the tree 



(1 



3. The use of an asterisk before a word, phrase, or sentence indicates 
that it is not a grammatically possible foniu 

e»}i», *four womans *It a cup. 
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MimiODOljOGY OF HIE COUl^Sl: 



The Disadvantages of a 'look-Say" Approach 



iVhcn reading and writing are part of a course for learning English 
as a second (or foreign) language, tlie teniptation to adopt "look-say'* 
methods of associating the printed word witli the spoken word is strong. 
Superficially, there is mudi to be said for an approach of that nature- 
esix)cially with students who are already literate in their own language. 
By that means it would at least be guaranteed that the students under- 
stood the items they learned to read, ^md the work of reading and writing 
the words and patterns would tend to reinforce oral learning. 

There are, however, serious drawbacks to the choice of a "look-say" 
approach. Although a statistical analysis of English vocabulary might 
indicate that the percentage of English words spelled irregularly is 
small, nevertheless many of the most common words of English speech and 
writing fall into that irregular category. Furtliermore, the definition 
of "regular," on which such analyses are usually based, presupposes a 
rather extensive knov^'^edge of "niles" for regular spellings. 

llius, im approach to reading which is based entirely on "look-say" 
associations requii'es, in fact, tliat a student learn to read by memorizing 
a bewildering, unorganized variety of printed words in ever -lengthening 
lists. After an initial stage of enthusiastic response to the pleasure 
of word recognition, adult students being taught by this method usually 
encounter difficulties because the memory simi)ly cannot continue to cope 
with the demands placed on it. 

Another reason for not adopting the "look-say" methods is that they 
keep the students dependent on the instructor, who must continue to tell 
the students what a printed word "says." Probably even more than a child, 
an adult needs to gain skills that increase his level of independence, and 
an adult has abilities of reasoning and analysis that make this possible. 
Just as the' instructional methods of the Fluency First oral courses permit 
a learner very quickly to begin generating his own English si)eech, so the 
methods of the Fluency First Preparation for Reading and Writing should 
permit a learner to begin very quickly to decode and code words for hijn- 
self, without having to depend on an instructor's interpretation of every 
new word. 

It must also be remembered that adults in a Fluency First class 
probably do not already have writing skills in their own language which 
they can transfer to the new language. If they are asked to write tlie 
words which occur in their oral courses and which they learn to read by 
"look-say" associational tecliniques, they may have to try to write any of 
the letters of the alphabet without first having any systematic practice 
in forming each letter. The results may be discouraging to the students 
^ and frustrating to the instructor. I ^ 
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Desirable Characteristics of a Reading aiid Writing Course in an ESL Program 



The problems described above help to delineate the characteristics 
that should obtain in the methodology of a reading and writing course used 
with adults in a Fluency First class ♦ 

!♦ It should be systematically organized, so that each achieved objective 
enables tlie students to learn more, thus bringing the master)' of 
reading and writing skills observably closer* 

2. It should foster confidence in reading by ensuring that, at any 
particular point, the new material is matched to the students' 
knowledge. 

3. It should help the students from the beginning to progress towards 
independence in reading new words and generating their own written 
expression, by giving training in word- attack skills and other 
techniques for identifying a printed word in a sentence they can say 
orally. 

4. It should present new work in leamable amounts, permitting and 
encouraging a great deal of practice that combines the new objective 
with previously learned work. 

5. It should not burden the memory with long lists of words to be 
recognized at sight without the help of supporting skills in decoding 
those words. 

6. It should begin with the easier work of reading words with regular 
spellings before progressing to the more difficult challenge of 
irregular English spellings. ^ 

7. It should provide an opportunity to learn the formation of each 
written letter before being required to write words that contain it, 

8. It should be related to the work of the oral courses, not only in the 
sense that the words presented for reading will be known to the stu- 
dents orally, but also in the sense that the reading and writing 
practice are in harmony with the oral practice, reinforcing the 
student's knowledge of sounds, intonation, rhythms, vocabulary, and 
structural patterns. 

9. It should be manage^ible by the Fluency First instructor, whose main 
attention and time are naturally devoted to the oral hinguagc learn- 
ing of his students. 



ihe Advantages of the Phonemic Approach Used in Fluency Firs t 



Preparation for Reading and Writing is able to manifest the charac- 
Q teristics listed above because a phonemic approach has been adopted. 

ERIC 14 
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The word "phonemic'' is derived from the noun "phoneme," which refers 
to the basic sound units of a Icinguage, those smallest units of sound that 
make a difference to meaning in any language. In some languages there is 
a very regular correspondence between the symbols used for writing and the 
sounds of the spoken language, with the same single symbol always repre- 
senting the same phoneme. Unfortunately, English is one of tlie languages 
that exhibits a relatively low degree of consistency in sound-symbol 
correspondence. 

Examples 

1. The sound / i / is usually associated with the letter 'f , but 
it is also represented by the spelling 'ph' in 'telephone' and 
'gh* in 'rough'. 

2. The sound / i / may be represented by 'ee' in 'seed*; 'ea' in 
'bead'; 'ei' in 'receive'; 'ie' in 'believe'; and 'e (consonant) 
e' in 'cede'. 

Conversely, 

5. Tlie letter 'o' may have the sound / o / in the word 'no' ; the 
sound / 0 / in the word 'other' ; the sound / a / in the word 
'not'; and the sound / u / in the word 'to'. 

4. The letters 'ou' may have the sound / axr/ in the word 'count'; 
the sound / a / in the word 'cough' ; the sound / o / in the 
word 'though' and the sound / o / in the word 'enough'. 

Other examples of inconsistency between English sounds and spellings 
could be listed at length. 

A complete course of basic literacy in English teaches students to 
deal with all these inconsistencies, [^reparation for Reading and Writi ng 
does not pretend to try. Instead, it presents the elementary consisten- 
cies: the symbols that each represent a single sound of English in its 
most common spelling. The students learn to say a certain sound whenever 
they see a certain letter, and to write a certain letter whenever they 
• hear a certain sound. 

After learning these consistent relationships, a student will not 
have learned to read everything, but he will have learned how to read; he 
will not be able to write everything he has learned to say in English, 
but he will have learned how to write, composing words from almost all 
the letters and composing sentences with those words. He will also have 
acquired knowledge which he can apply in learning the less consistent ways 
of representing English sounds in printed form. 

Because of its phonemic approach. Preparation for Reading and Writing 
has the characteristics shown to be desirable for use with non- literate 
adult learners of I-nglish as a second language. 

It is organized systemjitically. 1!) 

ERLC 
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From the beginning it gives training in word-attack on words 
and sentences within the students' comi^etence , thus developing 
independence and confidence* 

Through the development of word-attack skills, it provides a 
strong support to the menory in the task of learning to recog- 
nize words at sight. 

It begins with tlie easier, consistent sound-symbol correspond- 
ences, thus preparing the students for more difficult work. 

It provides the opportunity of learning and practising the 
formation of each letter. 

It reinforces the students' oral knowledge of the English sound 
system, vocabulary, and structural patterns. 

Lastly, it is planned so that, by following easily learned 
standard procedures, an instructor need not spend a dispropor- 
tionate amount of his time and effort in preparation for the 
reading and writing lessons. 



Tlie Necessity of Relating Reading to Oral Knovv'ledge in an ESL Program 



However advantageous a phonemic approach may be to literacy students 
and instructors, there is an inlierent danger to students who do not know 
the lariguage well, unless there is a carefully controlled relationship 
between their oral knowledge and the material presented for them to read. 
IVhen a student learns the sounds of symbols and is thus able to "sound 
out'' an unfamiliar printed word, he should experience an "Aha!" reaction 
of understanding. A student of English as a second language may leani to 
"sound but" an unfamiliar printed word, but unless he has learned the 
word orally, it will have no meaning for him. 

Even a well educated native-speaker of the L'lnguage has that kind of 
experience occasionally and learns to deal with it by various strategies, 
such as making an inference from context or referring to a dictionary. 
For an adult student who experiences this lack of understanding repeatedly, 
and to whom entire sentences that he "sounds out" mean little or nothing, 
however, the sense of frustration usually becomes so great that desire to 
persevere in the literacy course evaporates. 

Therefore, the words and structures used as examples in Preparation 
for Reading and Writing were carefully selected from the oral Fluency 
First courses. 
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Associational Activities 



The choice of a phonemic approach does not preclude the sup- 
lementary use of practice activities based on associational techniques, 
such as matching words or sentences with pictures. Fluency First 
students • who have probably not lived **surroimded by print," need to see 
words ana sentences ail around them, on tne walls of their classrooms or 
in booklets that they have made* The combination of these words and 
sentences with pictures demonstrates the notion that printed symbols have 
meaning and are related to some form of reality^ Daily reference to 
materials of this kind can help the student become quick in recognizing . 
at sight words that they have already learned. i 



Introductory Content: Number Syinbols 



As a course designed for adults. Preparation for Reading an d Writing 
seeks to make use of the knowledge ari adult student is likely toTring 
with him. Since most adults have had a great deal of experience with 
numbers, the course begins with instruction in reading and writing the 
number symbols. 'ITiis work is also a direct link with the oral courses of 
Fluency First, as two of the earliest Stage A objectives are the oral 
knowledge of the Fnglish numbers from 1 to 30 and the ability to read 
those numbers, in order to identify the pages of the Skills of Fngli sh 
books . 

A literacy student CcUi, in fact, learn a great deal about reading 
and writing from working with numl)er syml)ols. 

1. He can learn that printed symbols convey meaning by representing 
spoken words. 

2. He am learn from his work with the number symbols the notion of 
reading from left to right and from top to bottom. 

5. He can learn from a set of nuirt^er symbols the notion of position in 
a series, which he will be able to apply to letters in a word. 

4. He can get experience in the physical aspects of writing, such as 

holding a pencil and moving his hand in prescribed ways to form the^^ 



CONTFiYl" OF THE COURSE 



number symbols. 
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Tlius, by beginning with content he is likely to be acquainted with, 
at least to some degree, an adult can be well started in some rudimentary 
aspects of reading and writing before he even begins to deal with letters 
and words, 

Tliis early stage of work on number symbols also permits students who 
enter a Fluency First class without any prior knowledge of English to 
start t}\o reading and writing lessons immediately. As they learn the 
English numbers and begin to read and write the the figures, they are also 
starting the activities of Communication in English a nd Book 1 in Sk ills 
of English , By the time these students have completed the first four^ 
lessons on number symbols in Preparation for Reading and Writing , they 
will have had a great deal of opportunity in their oral courses to learn 
and practise the nouns they will be meeting in the first reading lessons 
on letters and words. 

As the chart on page 15 indicates, students who already know how to 
read and write the nuni)crs may begin Preparation for Reading and Writing 
at Lesson 5, 



Letters, Words, and Sentences 



The verbal content of Preparation for Reading and Writing was 
delimited by two major constraints that produce interacting effects: 

1, The first constraint was the deliberate decision to limit the study 
of sound-symbol relationships to those involving a single English 
sound represented in its most common spelling by a single letter. 

The following list shows these single letters, with words containing 
them, to illustrate the pronunciation: 



a 


( maji ) 


m 


( man 


b 


( bus ) 


n 


( nut 


c 


( cap ) 


0 


( n£t 


d 


( cTog ) 


P 


( £an 


c 


( bed ) 


r 


( red 


f 


( fat ) 


s 


( sun 


g 


( ^un ) 


t 


( ten 


h 


( hat ) 


u 


( CUJ) 


i 


( Pip ) 


w 


( wet 


1 


( leg ) 


y 


( Xps 



An outline for some additional lessons, including two other letters 
that occur less frequently in suitable words ('j' and 'k') and cer- 
tain combinations of letters that arc the regular spelling of a 
single sound, has been prepared for Fluency First classes that 
require extra work on reading c'lnd writing, lliis outline may be 
found in APPENDIX A, beginning on page 

18 
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As a consequence of the first constraint, the words presented as 
examples and used for practice have been limited to those composed 
of letters that each represent a single sound of English in its most 
common spelling. 

ExaiTiples 

a. The word not can be included because each of its component 
letters is tlie most common spelling of the sound it 
represents. 

The word no is not included because the letter 'o' in it, 
represents one of its less common sounds. 

b. Singular nouns ending in unvoiced consonants, such as *p' 
and 't' , can be included in the lesson on reading and 
writing plural nouns, but singular nouns ending in voiced 
consonants, such as 'd' and 'g' cannot, because the letter 
's' in words like cups and hats represents its common / s / 
sound whereas in words like beds and dogs it represents its 
less common I z I sound. 

c. The word but can be included, but the word put cannot, 
since the letter 'u' in put represents one of the less 
common sounds of 'u'. 

In order to permit the reading of phrases and sentences in several 
basic structural patterns, three structure words (a, the, <'md is) 
are presented as sight-words, even though the sounH^- symbol correspon- 
dence is not regular. 

The second constraint, the students' limited oral knowledge of 
English, stems from the very nature of the Fluency First program. 
Students in a Fluency First class are learning English as a second 
language and, especially in the initial stages, have an extremely 
restricted English voc^^ulary and very little knowledge of English 
structural patterns. 

Therefore, tJie words selected for presentation and practice in these 
reading and writing lessons are limited to those presented in the 
oral courses of tlie Fluency First program, mid they are used only in 
tliose phrase and sentence patterns tliat Fluency First students learn 
in the early stages of their oral work. 

For this reason, m^my words that coimionly appear in English reading 
courses employing some kind of phonic approach are unavailable for 
use in Preparation for Reading and Writing lessons. For ex^miple, 
words like cot , den , din , lad~pit , tot ^^d so on, are *'phonic 
favourites,*' but since they are not common in the vocabulary of most 
beginners in the learning of English as a second language, they are 
not included In the reading lessons. 
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It will be noted that, even with the additional lessons mentioned 
above, a great deal of learning about the reading, writing, and spelling of 
English remains quite untouched by these lessons. Tliose vowels that are 
often referred to as "long" vowels are entirely neglected, for instance, 
as are mute letters and the whole complex of irregular spellings. The 
small scope of these lessons in relation to the total body of literacy 
skills is indicated in the title Preparation for Reading and Writing. 

From the opposite point of view, however, it is both interesting and 
salutary to note the large amount of learning required of a beginner in 
literacy to achieve this relatively small body of knowledge and skill. 
Mastery of the material will take time and demand hard effort. 

It is true that the reading material appearing in the lessons does 
nQt develop into stories that are intriyisically humorous or otherwise 
interesting. The constraints described above preclude the free use of 
language tliat would be necessary, even in the creation of simple stories. 
On the other hand, it should be remembered tliat Fluency First students 
engage in various interesting Communication activities, and that they 
meet many humorous anecdotes and stories m the Skills of English oral 
course. 
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PLACEMENT OF STUDENTS IN TIE COURSE 



Oral Prerequisites 



Preparation for Reading 
and Writing 



Oral knowledge of the' 
English numbers 1-10, 



Begin with Lesson 1 . 

(reading and writing the 
number symbols) 



a. Ability to read and 
write the number 
symbols 1-10. 

b. DrniER: completion of 
Fluency First Stage A, 
i.e., Book 4 (or equiv- 
alent) , 

OR: completion of Book 
1, Skills of English , 
plus oral knowledge of : 

1. English expressions 
referring to posi- 
tion in a series. 

2. Words used as 
instructional 
exanples for 
learning the 
sound- symbol 
relationsh ips. 



Begin with Lesson 5 . 
(letters and words) 



ERLC 



21 



16 



ERLC 



TERMINAL OBJECTIVES OF TIE COURSE 



A student who successfully completes the basic set of 49 lessons 
(numbered Lessons 1 - 34A) will be able to: 

1* read and write the numbers 1-10; 

2. identify the first, middle, and last positions of symbols in a 
3-symbol series; 

3. say, at sight, the sound of 20 lower-case letters, and 2 capital 
letters, which are the most comuon spelling of the souid; 

4» write, in manuscript printing, the letters referred to in Objective 
^3, demonstrating a knowledge of the relative height of letters and 
their position in relation to the line; 

5. read, at sight, the words comj^osed of the letters referred to in 
Objective #3, which were learned during the lessons; 

6* write from dictation the letters and words referred to in Objectives 
n and #5; 

7. read and write a word, which he knavs orally but has not met in print 
before, by applying his knowledge of sound-symbol relationships; 

8. identify a familiar short word within a longer word that contains it; 

9. wTite a sentence legibly, using good spacing between words, an 
initial capital letter, and suitable punctuation; 

10. recognize, and write where necessary, a period, question mark, and 
comma, and write an apostrophe in a learned contracted word; 

11. write his own first name; 

12. use the reading and writing skills described in Objectives ffl - 10 
functionally, to describe pictures or answer questions about pictures 
accurately. 



Note on Testing 

Since Preparation for Reading and Writing is an optional course, 
designed for use with a group rather than for use by individuals, each 
proceeding at his own pace, no scheme of regular testing has been included 
here. The system of daily reviews and stq^ervision of practice activities 
will give the instructor regular practical indications of how much each 
student is actually learning. 

9^- 22 



17 



V 



Part Two: The Instructor and the Classroom 
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STANaiUU) INSTRUCIIONAI. PROCEDURES IN TiO- IJ:SSONS 



Fluency First is an oral program, and the chief concern of a Fluency 
First instructor is oral learning of English by the students in his class- 
room. The majority of the time he spends on preparation for class work 
should be devoted to preparation for oral language activities rather than 
to ways of presenting reading and writing lessons. 

The lesson plans in this manual (beginning on page 53 ) have 
therefore been prepared according to certain "standard procedures" with 
which the instructor can very quickly become feuniljar. Thus, he will not 
have to think constantly about how he is going to present new work or get 
the students to practise it; as soon as he sees the content objectives, 
which are clearly stated at the beginning of each lesson, he will know 
what to do. The students will also know what is expected of thenu 

Three basic t>T)es of lessons occur regularly: 

K the presentation of a new svanbol; 

2, reading of new words by means of applying one's knowledge 
of sound-symbol relationships; 

3* special lessons on sight-words, phrases, or sentences, 

A standard lesson procedure, with specific examples of language 
patterns tliat can be used by the instructor, is set out in detail for 
the first two lessons of each tx'pe. Thereafter, progressively less 
detail is included, since the instructor can apply the original plans 
to the new work. 





It should be understood that the work ol one lesson does not 
have to be completed in one period of 45 or 60 minutes. Some classes 
imiy work on one lesson for several days. 







Lesson Fonnat 



1. At the beginning of each lesson is a "box" that contains very 
important information about the content of the lesson : 

a. the objectives; 

b. the word or words that can be used as the examj)les; 

c. the relevant knowledge already possessed by the students. 
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The information referred to in (c) above is included for two 
reasons* Since such knowledge is ordinarily prerequisite to 
successful achievement of the new objective, the instructor can 
note whether his students are prepared for the new work* Hven 
more important, however, is that an instructor ci\n use this in- 
formation to enlist the students' participation throughout the 
lesson. That is, the lesson should be a co-operative effort 
between instructor and students, with the instructor helping 
the students to contribute all the relevant knowledge that they 
already have while he adds just the new information the students 
need. Thus, the instructor will not play the role of ''dictator,** 
and the students will be taking an active part in their own 
learning. 



Special materials that will be necessary or useful are listed. 

Most of the materials that are suggested will already be in the 
classroom or will gradually be collected as the students proceed 
through the lessons. The same kinds of fjimiliar objects that are 
used in Fluency First oral lessens can be used in the reading 
lessons. The same pictures that the inst meter has collected, 
sketched, or mounted in poster form for the oral Communication 
activities will be very suitable, as will many of the students' 
own pictures and booklets. If an instructor makes one card for a 
new symbol and another card for a new word each day, the flash 
card collection will be burlv. up quickly. 

An instructor may not be able to prepare immediately all the 
practice worksheets and picture cards that he would like to have, 
ifowever, the ones he is able to produce can be kept for future 
use, since the students will always write on their own paper. 
Kittle by little, an instructor will build up a good stock. Often, 
the students themselves can help in the production of practice 
nuiterials. 



The actual lesson begins with a Preliminary Review . 

The purpose of this short part of the lesson is not just to practise 
previous work in a general sense, but to practise the particular 
items that will help the students to be ready for work on the new 
obj ective. 

Instmctors will find two m^iin patterns in the IVeliminary Review 
suggestions: 

a. In the lessons on a new symbol, the review contains: 

i. practice in recognizing and recalling at sight some of 
the written s>nnbols and words already learned, including 
those symbols that help to compose the new example word; 
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ii. a short oral pronunciation practice in which the students 
repeat after the instructor some words they know orally 
that contain the sound of the new symbol they will be 
learning. 

b. In the lessons on reading new words by applying one*s knowledge 
of sound-symbol relationships, the review contains: 

i, practice in recognizing and recalling at sight some of 
the written symbols and words already learned, including 
those that will be necessary for reading the new words; 

li. practice in vnriting some known symbols, words, or even a 
sentence from dictation. 

Although daily and thorough review is an essential ingredient of 
success in learning to read and write, these review sessions should 
be relatively short. 



The New Work begins with a short section called Oral Reminder . 

The purpose of this section is to ensure that all the students know 
the example word (or sentence pattern) orally. The association of 
spoken word and written form is vital. When a student learns to 
read a word by ^'sounding it out," or analyzing its component parts, 
he should be able to understand what he has read. If he does not, 
he is not likely to gain much satisfaction from the hard work of 
learning to read. 

Instructors are reminded that ''to know a word orally" means more 
than merely understanding it when someone else says the word. Tlie 
term ''oral knowledge** includes: 

a. ability to recognize the spoken word, by itself 
or in the stream of speech; 

b. comprehension of its meaning; 

c. ability to pronounce the word. 

By the time a student begins to learn to read and write words, 
•'oral knowledge" of a word also implies the ability to use it in 
at least one sentence. 

Fluency First instructors usually discover from experience the 
folly of thinking that every student in a group knows a language 
item merely because one student has responded correctly. 

The word ••reminder" in the name for this section of work, was 
deliberately chosen. This part of the reading lesson is not the 
time to present oral work for the first time; a "time* lag" is 
needed between a student's initial learning of a langi^age item 
and his confrontation with the written form, in order to allow an 
opportunity for the word to become truly familiar to the student. 

2G 
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An Oral Reminder is accomplished by means of some situational 
technique. The use of a real object, an action, a picture, or 
a sketch, elicits from the students the words or sentences that 
should be fresh in their minds just before the work of reading 
them begins. 

The Oral R^inder may take only a minute of time, but it should 
never be neglected . 



5. The second stage of New Work is the IVesentat ion . 

This usually consists of two main parts, each of which actually 
involves an interaction between instructor and students, and a 
consequent mingling of direct presentation and immediate practice. 

a. The instructor introduces (with the active p^irticipation of 
the students who contribute their knowledge of previously 
learned work) the new symbol, word, or sentence, and the 
students have an immediate opportunity to practise reading 
new items. 

This immediate reading practice includes: 

i. recognition of the new symbol or word when it 
is spoken by the instructor; 

ii. reading the new symbol or words aloud; 

iii. distinguishing the new symbol or words from 
those previously learned. 

Various activities and materials can be used by the group 
and by individuals from the group during this immecUate 
reading practice. 

b. The instioictor denKDnstratcs the writing of the new symbol 
and word. Tlie students practise writing immediately, even 
perhaps during the demonstration, and the Instnictor checks 
the students' work while they are writing. 



6. The third stage of New Work is referred to as Individual Practice . 

A number of suggestions are provided in the lessons for the practice 
of reading and writing. These m:iy be as simple (but necessary) as 
reading a few symbols and uxyrds from a worksheet and copying them 
on a practice paper. They may be as infomuil as making pages for 
a Word Scrapbook or playing a game of Word Bingo. Certain activi- 
ties will prove to be more effective, or more feasible, or more 
popular tlian others. 
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The important things for an instructor to rem^ber about the 
practice activities are: 

a. a literacy student needs a great deal of practice; 

b. tasks that nia>^ seem boring to the instructor, such as 
copying words iVcxn a worksheet, are Hot usually boring 
to a learner who has to concentrate hard to produce a 
good result; 

c. learning to write requires intense concentration and 
needs to be followed by more relaxing activity; 

d. the students need a variety of practice activities not 
only to maintain interest but also to ensure that all 
the necessary skills are exercised. 

e. every student needs encouragement and thrives on praise, 
and adults are no exception; their honest effort deserves 
recognition and appreciation. 



Example Language in the Lesson Plans 



Whenever a standard procedure is set out for the first or second 
time, the language that can be used by the instructor is included in 
the lesson plan. This example language is marked by a vertical line on 
the left. 

The purpose of the Example Language is to show the simplified, 
repetitive, demonstrable types of sentences which the instructor will 
need to use with his students of English as a second language if they 
are to benefit from the reading and writing lessons. The sentences are, 
in fact, very similar to those he will be using during his other work 
with the class; the instructor who uses the Fluency First Communication 
in English activities will feel "at home" with these sentences. 

The reason for using simplified language with beginners in oral 
English is not hard to understand. Even with more advanced Fluency First 
students, however, this use of simplified language is important. In 
these lessons English is being used for something more than social 
communication; it is being used as the medium for learning. A student 
should not have to put his attention on the medium; he should be able to 
concentrate on the new material to be learned. 

Furthermore, when the instructional language consists of sentences 
similar to standard formulas, always spoken in the same way whenever the 
situation is the same, the students gradually learn to use those sentences 
thanselves; they are developing their knowledge of English and fluency in 
it. A result is that the instructor's job is made less frustrating than 



2 a 



24 



it would be if the students failed to understand and respond because he 
used unpredictable patterns and complicated sentences. 

Above all, the Example Language is designed for use in conjunction 
with demonstration. Every sentence of instructional language should have 
reference to a concrete object, printed symbol, .or demonstrated action. 
Ine students must be able to see the meaning of what the instructor says. 

One further comment is that the Example Language often gives clues 
to the type of performance required at a particular point. For instance, 
an instructor usually tries to begin with easy exercises and proceed to 
exercises that call for a higher level of knowledge. Ordinarily, a 
recognition exercise, that may involve looking at a group of symbols and 
pointing out the one that is spoken by someone else, is easier than a 
recall exercise in which the student himself must ranember and say the 
sound of a printed symbol or word that he sees. The Example Language 
reminds the instructor to use both types of exercises. 



Examples (from Lesson 6) 

Recognition Show us the letter C'a')^ 

Is the letter C'a') the (first letter 
or the (middle) letter? 



Recall 



What's this (word / letter)? 

l^fhat's the (last) letter of the word 'man'? 
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'IHE INSTRUCTOR'S RESPONSIBILITIES 



1 , Knowledge 

The instructor needs to understand the notion of sound-symbol 
relationships on which the course is based, and he should be sure 
of the sound that each letter represents in this course. 

He should be aware that the most important preparation for 
reading and writing in English is a fluent command of oral English. 
If he is, he will not attempt to spend a disproportionate amount 
of time on reading and writing to the detriment of the students* 
progress in oral language learning. He will know how important it 
is for the students to be able to hear and say the sounds of English 
accurately in order to associate sounds and printed symbols correctly, 
He will know that a student should not be asked to read words and 
Q sentences that he does not already know orally. 
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A corollary is that the instructor should know as much as 
possible about each student's oral knowledge of English, 

The instructor needs to become familiar with the type of 
language he can use during instruction, supported by gestures, 
illastrations, and demonstrations. 

The instructor needs to become proficient in the style of 
printing used in these lessons. 



Lesson Preparation 



The most iinportant preparation for each lesson is the knowledge 
of the objectives. 

Reference to the ''box'* at the beginning of each lesson in 
Preparation for Reading and Writing will indicate to the instructor 
exactly what is to be presented and practised. 

Part of the instructor's daily preparation is to read the notes 
for the whole lesson. Ordinarily, standard procedures are followed, 
but sometimes important comments or cautions are included. 

The special materials noted at the top of each lesson should 
be prepared or collected, as well as any new practice materials 
that are appropriate and useful. 

For some lessons it is helpful to prepare the chalkboard or 
flip chart page ahead of time by drawing lines for the letters and 
words, or making sketches if they are needed. 

Before the lesson actually begins, the instructor should check 
that each student has the writing materials he needs so that he will 
be ready to write as soon as the new work has been presented. 



ORGANIZATION OF 'IHE CLASSROOM 



Classroom Arrangement 



Furniture in the classroom should be arranged to facilitate 
clear vision of the demonstrations. Tables and chairs should be 
pulled close to the chalkboard, if necessary, or the flip chart 
placed close to the tables. No student should have to sit with 
his back to the chalkboard. 



A good reason for frequently using letter and word cards for 
reading practice is that they can be placed on a table in front of 
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the students and thus seen more easily, perhaps, than words on 
a chalkboard. 

Every effort should be made to provide good light in the 
classroom. 

The furniture in a classroom used by adults is often far 
from satisfactory. Nevertheless, the instructor should do what- 
ever he can to ensure that every student has enough space to 
write on, and that he is not forced into an uncomfortable posture 
for writing because his chair and table are unsuitable in size. 



2. Grouping 

Fluency First instructors become accustomed to the notion that 
different kinds of activity take place at the same time in the same 
room. Although the first part of each lesson in Preparation for 
Reading and Writing is intended for direct instruction with a group, 
which may be the whole class, the practice activities may be worked 
on by individuals alone, in pairs, or as part of a group. There is 
no need for every student to do the same thing. 

It may also happen that some students are busy on oral activi- 
ties while others are engaged' in reading and writing. 

The instructor's job is to see that there is something appro- 
priate for everyone to do* He may also find a student to work 
with another in '^paired practice/* especially if one student has 
missed some lessons because of absence. 

One important responsibility of the instructor is to super- 
vise this practice period closely, helping the students in their 
efforts to write, listening to them read, checking their matching 
exercises or scrapbook preparation. 



PRACriCE ACTIVITIES 



Suggestions for practice activities are included at the end of each 
lesson. A few general suggestions follow. 



1. Arrange ^'paired practice" often. Students often learn very success- 
fully with the help of another student. Naturally, it would be 
self-defeating to try to have two incompatible students work to- 
gether. 
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2. Teach the students to write their own first names as soon as 
possible, and thereafter encourage them to put their names on 
all their work* 

Some names are suitable for use in reading and writing practice, 
if the students have learned those particular capital letters. 
For instance, the names of three characters in the Skills of 
English books (Dan, Ben, Bd) are spelled phonemically and could 
be included in the students' repertory. 



3* The students' names can be printed on cards and used daily in- 
stead of a formal "roll call/' If they are kept in an attendance 
chart, and moved every day as needed between the "Present'* and 
"Absent" columns, everyone will soon become familiar with the 
printed names* 



Other materials prepared for the oral Communication activities can 
be used in the same way, not as the method tor instruction in reading 
but as a regular opportunity to associate a printed word with its 
meaning. Some students will remember the printed words they see regu- 
larly in this way, such as the days of the week on the calendar, and 
others may not; the ability to read and write those words could be 
considered a "bonus" of Fluency First rather than an objective of the 
course. 



4. By the end of the course, some students will be able to write a 
short paragraph about a picture. The ones who are able to do so 
should be encouraged to try. The instructor can help them by 
talking about the picture with the student first. 



5, If the lessons from the Outline for Additional Content (APPENDIX A) 
are used, the students will have the knowledge necessary to take 
part in an interesting Treasure Hunt, either as individuals or as 
part of a team.. A series of cards bearing the message Look for 
card (2) in the (red can) can lead the students eventually to a 
"treasure," such as a bag of candies, which everyone can enjoy. 
A Treasure Fhint is a good activity for a final party at the end of 
a course. 



MATCRIAI.S 



A few basic materials are needed in a class that is using the 
Preparation for Reading and Writing course. Many of them can be used 
again and again. 
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Each student needs some practice paper for every lesson. Blank 
paper may be used, if desired. The pages of an ordinary exercise book 
are also satisfactory, but narrow lining should be avoided, if possible. 
Pencils are usually easier for beginners to learn to write with than 
pens and ordinarily less tiring to hold, but some kinds of "stick-pens" 
are also satisfactory. Erasers should not be encouraged; beginners some- 
times spend half their practice time erasing most of the letters and 
words they attempt. When mistakes are made, the students should just 
try again. 

Various materials that can be made by the instructor are mentioned 
throughout the lessons. Time may not permit an instructor to make every- 
thing that is suggested. Everything that he is able to make should be 
kept for continued use. The students should write on their practice 
papers rather than on the special materials. 

The instructor should always use the same style of printing that 
he expects the students to learn. Every card or worksheet that he pro- 
duces is a model for the students to follow. 

The instructor's printing on cards and worksheets is preferable to 
published sets of cards that have machine -printing. A student may feel 
that he cannot achieve the perfection of machine-printing, but hand- 
printing provides a model he can realistically hope to imitate. Also, 
a different style o£ letter formation in published practice materials 
may confuse a learner. 

Pictures can be cut from catalogues or magazines, drawn freehand 
in "stick figure" form, or traced from books. Pictures can be sketched 
quickly and quite easily with felt pens. Different colours, of course, 
help to make the work attractive. Students usually react very favourably 
to the personal quality of hand-drawn pictures. 



FORMATION OF THE LETTERS 



In the lessons of Preparation for Reading and Writing , the letters 
are presented in manuscript printing so that the student can learn the 
formation of each letter without the added complication of learning to 
connect one letter with another. With the exception of the capital T 
and the capital 'T\ which are needed in the sentences that the students 
will write, only lower-case letters are used. 
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Letters of the English alphabet can be formed in many styles , 
with small differences that seem to be important to those who have 
become habituated to them. Instructors are often tempted to treat 
letter formation as a matter of individual preference (as, indeed, 
it can be after learning has been achieved) . But beginners have no 
way of knowing vrfiich differences in letter formation are important and 
\Aich are not. It is, therefore, much wiser for an instructor to adopt 
one form of making each letter and to adhere to that form in his own 
demonstrations and the practice materials he creates. 

As the instructor will discover, the process of learning to shape 
the letters is not easy for many adults, whose hands may be more accus- 
tomed to tasks quite different from holding a pencil and making it mark 
the paper in predetermined ways. Every unnecessary complication should 
be avoided. 

The style of letters that is used in these lessons is a sin5)le type 
of printing that is rather similar to the "Marion Richardson" manuscript 
letters used in many areas throughout the world. The shapes are free of 
complication. With a few exceptions, they are nearly the same basic 
forms that can be used later when the students become ready to join letters 
in cursive writing. Also with a few exceptions, they are similar to the 
shapes of printed letters they will find in books. 

Samples of the letters that are described in the lessons are shown 
on pages 31 and 32 , The formation of each letter is included as well 
as the finished models. It is very important that a student learn where 
to begin each letter and which direction to move in. If he does not learn 
this, he may always produce legible letters, but he may continue to be 
unnecessarily slow and he almost certainly will have difficulty when he 
begins to join the letters later during a literacy course. Beginners and 
others who have difficulty in learning to shape the letters in the right 
way are often helped by tracing with their fingers letters that the in- 
structors have written for them. 

Some words for the instructor to saiy while he is demonstrating the 
fomation of a new symbol are always included in the lesson notes. 

Examples (from Lesson 5) 

Down, up and over, up and over: ff\ 

Around, up and down: Q 

Down, up and over: D 

The main reason for including these words is to provide a rhythmically 
spoken description of the necessary hand movements, which the students can 
hear, say themselves, and begin to associate with their writing activity. 
The exact words spoken, however, matter much less than the rhythm with which 
they are said. Rhythmic practice helps a student to develop the physical 
co-ordination that is necessary for smooth, legible writing, and it probably 
helps him remember the letter shapes, as well. 
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Only two capital letters are specifically taught in the Preparation 
for Reading and Writing lessons, but the students may actually gam some 
acquaintance with other capitals through their use in names. Most 
instructors will probably help each student quite early in the course 
to print his own first name. 

Tlie question of using lined or unlined paper can provoke a good deal 
of argument. Lines are used in the samples of practice material contained 
in this manual, mainly because lined paper is usually what students actually 
have. Also, the use of lines can help the student learn about the 
relative height and position of letters. On the other hand, some beginners 
may need the opportunity to practise with big, free arm movements; in 
that case, the use of large unlined paper, such as sheets of newsprint 
or pages from a flip chart, may be very helpful occasionally. 

When a learner copies from a chalkboard or flip chart, he has to look 
from board to paper and back ^gain, possibly losing his place and cer- 
tainly remaining slow in writing. That is one reason for preparing work- 
sheets for use by individual students. 

A beginner may often be observed gripping his pencil very tightly in 
an effort to produce the shapes of letters. If this tight grip persists, 
the student's writing is likely to remain awkward and slow; furthermore, 
his hand will become tired very quickly. Students should be encouraged 
to learn how to hold the pencil less tightly and not to press heavily on 
the paper. An instructor can also give helpful advice about a comfortable 
posture for writing. 
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MODELS OF TllE LETfERS AND NUMBERS 



1. Foimation 



The small cross indicates the starting point, and the arrow 
indicates the direction of the first stroke • 



Lower-case Letters 

"a *b t' 'cl -e ?' -g' 'h M 

^1 *m *n -b' ip ^ 

iu ly 



Capital Letters 



'A 






•b ^'E 




IT 


•k 




*ri »N 6 








X 







M 1* 



Y 
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Ntniber Symbols 



2. Lcwer-case Letters in Relation to the Line 



n b c_£l £ 



S 1^ ■ J 



m n Q. 



u V K. 
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Part Three: The Lessons 
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Never underestimate the need of a literacy 
student for PRACTICE, PRACTICE, PRACTICE. 
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LESSON 1 



OBJECTIVES 


STTJDEOT CCNTRIBirriON FROM PREVIOUS LEARNING 


Read and write the niinber 
syinbols: 

1. 2, 3 


a. Oral knowledge of the pronunciation and 
meaning of the nudbers 1-3. 

Oral knowledge of the English words for 
the objects used for counting. 



Special Materials 



3 exanq)les of several familiar objects, such as pens, cups, cans, 
pencils; at least 3 matches for each student; nunber cards 1-3; mater- 
ials for making Nunber Scrapbook pages. 



Preliminary Review 



Have the students count and identify the number of things in a group 
(up to 3). 

E xan;)le Language 

Show us (two) (cups) . Hold up (three) (cups) . 
Point to (one) window. Clap (three) times. 
Count the (cups). 
How many? 



New Work 



ERLC 



A. Presentation ; (A standard procedure is set out in detail in this 
tirst lesson on number syiribols.) 

1. Introduce the symbols. 

Exang>le Language 

Show us one (cup / pen / can) . 
Look at this nuniber. (Write the figure 1.) 

This is one. It's the nunfcer 1. Say, one . 

What nunber is it? one. 
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! Show us two (cups / pens / cans) . 
Look at this number* (Write the figure 20 
This is two. It\s the number 2. Say, two 
(Point as you speak.) One ... two. 

Show us three (cups / pens I cans) . 

Look at this nurfcer. (Write the figure 3.) 

Tliis is three. It's the nuipber 3. Say, three . 

(Point as you speak*) One ... two ... three. 

2. Give immediate reading practice. 

I-xample Language 

Say these nunbers. (Write the numbers, in random order. 
Give time for the students to speak before you say the 
correct word.) e.g., 2 3 2 

1 2 3 
3 I I 

Try again. 

What's this number? (Use the nuni)er cards-) 
Show me this nunber of matches. 

3. Demonstrate the writing of the symbols and give inoncdiate 
supervised writing practice. 

Hxan^)le Language 

* Now, let's write the nunibers. Look here first. 
'ITiis is nuirf^er 1. Begin here. (Make a little cross at the 
top.) 

I>0W1K 1 

Now, you try. Use your finger, like this. (Demonstrate.) 
Take your pencil. Ilnld it like this. (Demonstrate.) 
Write the number I here on your paper. (Indicate the top 

left-hmid side.) 
Write a line of I's, like this. (Demonstrate.) 
I Do it again. Write on the line, like this. (I>cmonstrate. ) 

(Repeat the procetlure for 2 :md 3.) 

2 = round, down, across. 

3 = around, around. 



Individual Practice: Suggestions 

1. llie students can begin to make their own illustrated Numl^er 

Scrapbooks, drawing their own small pictures or cutting them out 
of a catalogue or magazine. Bach page should contain a number 
symbol and that number of similar pictures. 

41 
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Ex amples 




1. Students should continue to practise writing the numbers on 
their practice papers, as needed. lincourage them to write on 
the line. Praise their sincere effort as well as good number 
formation. 

3. Write the numbers 1 - 3 in a Number Strip, which will remain on 
the wall Jind to which you will add the other figures as they are 
introduced. 




ERIC 
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LESSON 2 



OBJECTIVES 


STUDRm' CONTRIBUTION FROM PREVIOUS li'AI^NlNG 


Read and write the number 
symbols: 

4, 5, 6, 7 


a. Oral knowledge of the pronunciation and 
meaning of the numbers 1-7. 

b. Ability to read and write the number 
symbols 1-3. 



Special Material s 

7 excimples of several familiar small objects; at least 7 matches for 
each student; number cards 1-7; materials for making Number Scrapbook 
pages. 



Preliminary Review 



K Have the students read the number symbols 1 - 3. 
Exajirplc Language 

Shav us numl)er (3). F-ind the number (2). 
Clap this number of times. 
Show me this number of matches. 
lVhat'5 this number? 

2. Have the students coiuit and identify the number of things in a group, 
up to 7. 



New Work 



Presentation 

1. Introduce the symbols 4, 5, 6 and 7, according to the procedure 
detai led in Lesson 1 . 

2. Give immediate reading practice of the symbols 4-7, as in 
Lesson 1. Then include the symbols 1 - 3, as well. 43 



A. 
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3, Demonstrate the writing of the symbols 4 - 7, as in Lesson 1, 
and give immediate supervised practice. 



Individual Practice: Suggestions 

!• Continue making the Number Scrapbooks, 

2, Add numbers 4 - 7 to the Number Strip, Use the Number Strip for 
reading practice. 

3, The students should continue practising the formation of the 
number symbols on their practice papers as necessary, 

4, Shuffle the number cards and ask individuals to put them in 
(counting) order* Kncourage quickness. 



4 
5 
6 
7 



down, across, down, 

down, around, across, 

down, up and round 
across, down. 
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LESSON 3 



OBJECT I V1;S 


SnJOm CONTRIBUTION FROM PREVIOUS LEARNING 


Identify the position of a 
symbol in a series of 
three syni)ols as: 

first, middle, last j 


a* Ability to read and write the number 
symbols 1 - ?• 

b* Oral knowledge of the English words for 
the objects and colours used in 
demonstration. 



Special Materials 



A set of objects, such as cups, in different colours; number cards 
1-7; prepared worksheets in the style of Sample ^1 (page 42) • 



Preliminary Review 



U Have the students read the number symbols 1-7. 

2, Have the students write at least three numbers from dictation. 



New Work 



A. Presentation 

!• Introduce the position words, first with real objects and then 
with number symbols. 

Example Langu a ge 

a. (Arrange tliree cups in a row.) 

These are cups. Mow many? three. Wliat colour 

is tliis cup? blue. Listen. The first 

cup is blue. This -is the first cup. first ... 
first . . . first. 

Say, first 

Say, the first cup 4') 

the first cup 
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What colour is this cup? ^ green* Listen* The 

next cup is green. It's the middle cup. 
middle ... middle ... middle. 
Say, middle 

Say, the middle cup 

the middle cup 

What colour is this cup? yellow. Listen. The 

next cup is yellow. It's the last cup. last ... 
last ... last. 

Say, last 

Say, the last cup 

the last cup 

b. Change the order of the cups and repeat. Thus, the 
first cup may be the yellow one; the middle cup may be 
the blue one; the last cup may be the green one. 

c. Write three numbers, such as 5 6 2 , in a line. 
Do not write them so close together that they appear 
to be the three-digit number 362. 

What's this number? (Point to 3.) 3. 

The first number is 3. 3 is the first number. 
Wiat's next? ^ 6. 

'Hie middle number is 6. 6 is the middle number. 
IVhat's next? _ 2. 
I The last number is 2. 2 is the last number. 

d. Write the same nunfcers in a different order, such as 
6 2 5 . Repeat the procedure. 

2. Give inmediate practice. 

a. Write the same three symbols in a different order, such as 

2 6 3 , and ask questions. 

I IVhat's the (last / first /"middle) number? 

b. Write different sets of three number symbols and have the 
students write a particular symbol on their practice papers. 

I Write the (middle) number. 



B. Individual Practice: Suggestions 

1. Have the students copy sets of three nwnbcr symbols from pre- 
pared worksheets in the style of Sample #1. 

« 

2. As you supervise the students' writing practice, asl: individuals 
to identify the first, middle, and last symbols in a set. 
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Sanple #1 

Worksheet for Lesson 3. 



U- 



5l 



2 2 



2 Z 



1 



2l 



3 7 



2 ^ 



3 



4 


3 


9 




7 








7 




?> 






5 


4- 
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LESSON 4 



OBJECTIVES 


STUDENT CONTRIBUTION FROM PREVIOUS LEARNING 


Read and write the number 
symbols:. 

8, 9, 10 


a* Oral knowledge of the pronunciation and 
meaning of the numbers 1 - 10. 

h. Ability to read and write the number 
symbols 1 - ?• 

c. Ability to identify the position of a 
symbol in a set of three. 



Special Materials 



10 examples of several familiar small objects; at least 10 matches 
for each student; number cards 1-10; materials for making Number Scrap- 
book pages. 



Preliminary Review 



1. Have the students read the number symbols 1-7. 

Example Langiiage 

Show us number (6) . 

Clap this number of times. 

Show me this number of matches. 

What's the (firct / middle / last) number? 

What's this number? 

2. Have the students count and identify the numl)er of things in a group, 
up to 10. 



New Work 



Presentation 

1. Introduce the symbols 8, 9, 10, as in Lessons 1 and 2. 
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2. Give inmiediate reading practice of the symbols 8, 9, 10, as in 
Lesson 1. Then include the symbols 1 - 7, as well. 

3. Demonstrate the writing of the symbols 8, 9, 10, as in Lesson 1, 
and give immediate supervised practice. 

8 = around, dov^m, around, up. 

9 = round, up ... down. 

10 = down, around and around. 

In particular, demonstrate leaving a space between each example 
o5 the 8 and 9 but writing the two parts of the number 10 close 
together. 



Individual Practice: Suggestions 

Apply the practice activities of Lesson 2 to the new work. 
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LESSON 5 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLE 


STUDENT CONTRIBUTION' 
FROM PREVIOUS LEARNING 


1. Read a 3- letter word 
by saying the sounds 
of its 3 syni^ols, 

1. Say the sounds of the 
symbols: 


man 


a. Concept, gained from a 
knowledge of number sym- 
bols, that written symbols 
stand for spoken words • 

b. Knowledge of spoken words 
referring to position in 
a series, 

c. Oral knowledge of the 
word 'man' • 


1 

a m n j 


3, Write the'symbols 
'm' , 'a' y 'n' , and 
the word 'man' • 



Special Materials 



Number cards; pictures of people, including a man; lesson worksheets 
in the style of Sample S2 (page 48) • 



Preliminary Review 



Have the student identify number symbols at sight. 

Example Language 

Show us number (8) . 
What's this number? 

IVhat's the (first / middle / last) nuThcr? 



New Work 



A, Oral Reminder 

Use pictures or real people to elicit the oral response a man , 
It's aman , or He's a man , 

« 50 
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Example Language v 

Is this a man or a (woman / girl / boy)? 

What's this picture? 

Show us a (picture of a) man. 



B. Presentation . (The standard procedure is set out in detail for thi:-; 
first lesson on letter symbols.) 

1. Introduce the word 'man' and the sound-symbol relationships of 
•m* , 'a* , and 'n* . 



Example Language 

This is a picture of a man. Tliis is the word 'man*. 
There are three letters in the word 'mjui'. (Point to the 

letters as you count.) One ... two three. 
Look at the middle letter. O^rite 'a'.) 
The middle letter of ^mim* makes the sound / cc/. (Ranember 

to say the sound, not the letter name.) 
Say the sound after me. (Write the letter "a* several 

times, saying the sound each time.) 

Look at the word 'man* again. Look at the last letter. 
(Write 'n* .) 

The last letter of the word 'man* makes the sound / n /. 

Say the sound after me. (Write the letter 'n* several 
times, saying the soiind each time.) 

Look at the word 'man* again. Look at the first letter. 
(Write 'm\) 

The first letter of 'man* makes the sound / m /. Say the 
sound after me. (Write the letter 'm* several times, 
saying the sound each time.) 

Listen to these three sounds together. (Point to each 

letter as you speak.) m ... a ... n. 
Now, you try. m ... a ... n. m ... a ... n. man. mim. 

2. Give immediate reading practice. 
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Example Language 

Say the sounds of these letters. (Write the letters one 
by one, and allow time for the students to Uy , before 
you say the correct sound.) 
e.g. 



a 


man 


a 


n 


n 


n 


m 


a 


an 


an 


m 


man 



Read this word. (Point to the word 'man'.) 

Say the sounds again. (Use the same list again, encourag- 
ing quick responses. 'ITien ask individual^ to say a 
symbol or word.) f)l 
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3, Demonstrate the printing of the symbols and the word, giving 
immediate supervised practice. 

Example Language 

Now, let's write the letters. Look here first. 
This is the letter 'm'. 

Begin here. (Make a little cross at the starting point.) 
Down, xsp and over, up and over: 'm'. (Remember to say the 

sound rather than the letter name.) 
Again. Begin here. Down, up and over, up and over: 'm'. 

Now, you try. Write with your finger, like this. (Demon- 
strate.) 

Write the letter 'm' with your finger. Down, up and over, 

up and over. Again. 
Take your pencil. Write the letter 'm' here with your 

pencil. (Indicate the top left-hand side of the paper.) 
Write it again. Say 'm'. 

Write a line of this letter. Write the letters on the line. 

(Repeat the procedure for the other two letters: 

'a' = around, up and down; 
'n' = down, up and over.) 

Let's write the word 'man'* Look here first. (Say the 
sounds as you demonstrate.) m a n. maji. 

Now, you try. Do it like this. (Demonstrate leaving a 
space as you write the word several times.) 

Write a line of this word. Leave a space between the words. 



Individual Practice: Suggestions 

1. Use prepared worksheets, in the style of S2uni)le ^2, for reading 
practice. Remember that the students should not write on the 
worksheets. 

2. Have the students write on their practice papers a line of each 
letter or word seen on the worksheet. Help individuals to form 
each letter in the right way, without lifting the pencil, tin- 
courage good spacing and writing on the line. 

Praise a student for sincere effort as well as for a high 
standard of letter formation and neatness. 

3. Pin up on the wall a picture of a man with the word 'man' 
printed neatly underneath in large letters. 

4. Suggest that individuals begin to make a Word Scrapbook, if 
they wish, in the same way that they made Nimibcr Scrapbooks. 
They can draw one man, or cut out a picture of a man, and prii^f^ 
the word 'man' underneath the picture. Hach word should be orf^'^ 
a different page. 
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Sample #2 " 

Worksheet for Lesson 5, 



m. 



n 



nn 



mnn 



a 



n 



a n 



m 



mn n 



mnn npnn mnn mn n 



o 
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LESSON 6 



OBJECTIVIiS 


INSIRUCTIONAL 
EXAMPLE 


SnjDENI^ COOTRIBUriON 
FROM PREVIOUS LEARNING 


1. Say the sound of the 
symbol : 

P 

2. Write the symbol 'p' . 

3. Read and write the 
word ^pan'. 


pan 


a. Symbols already learned: 


a , in , n 


b. Concept that symbols arc 
combined to form a word, 
such as 'man\ 

c. Oral knowledge of the 
word *pan\ 



Special Materials 



A real pan or a picture or sketch of a pan; lesson worksheets in 
the style of Sample #3 ( page 53 ) ; cards for the words and symbols in 
Lesson 5 and 6, 



Preliminary Review 



1. Have the students identify the word 'man' and the symbols already 
1 earned . 



lixample iK^nguage 



a. Show u.s the letter ('a'). 

Is the letter ('a') the (first) letter or the (middle) letter? 



b- IVhat's this (word / letter)? 

UTiat's the (last) letter of the word 'man'? 
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2. Ask the students to repeat several familiar words that contain the 
sound / p /. Bnphasize the sound slightly. (Select words 
familiar to the students.) 



Example Language 



Say these words after me. 

point hop 

picture cap 

page jump 

tape pan 



New Work 



A. Oral Reminder 



Use a picture, sketch, or real object to elicit the response 
a pan or It's a pan . 



Example Language 



Is this a pan or a (man / cup / ••.)? 
What's this? What's this picture? 



B. .Presentation 



(The standard procedure is set out in detail again in this 
second lesson that introduces a sound-symbol relationship.) 

!• Introduce the word 'pan' and the symbol 'p'. 



ERLC 



Example Language 



What's this word? (Arrange the letter cards to form the 

*man' . man. 
Now look, (Take the letter 'm' away and replace it with 'p'O 
This word is 'pan'. This is a (picture of a) pan and this is 

the word 'pan' • 
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What's the middle letter? 'a'. 

What's the last letter? 'n'. 



Look at the first letter* The first letter of 'pan' makes 

the sound / p /. 
Say the sound after me. OVrite the letter 'p' several 

times, saying the sound / p / each time.) 
Let's say these three sounds together. Listen first. 

(Point to each letter as you speak.) p ... a ... n. 
Now, you try. p ... a ... n. p ... a ... n. pan. pan. 



2. Give ijTimediate reading practice. 



Example Language 

Say the sounds of these letters. (Write the letters one 
by one, and allow time for the student to try, before 
you say the correct sound.) 



a 


pan 


an 


P 


n 


n 


pan 


an 


P 


a 


m 


man 


an 


P 


man 


pan 



Read this word. (Point to the word 'pan'.) 

Say the sounds again. (Encourage quick responses. Then 

call on individuals.) 
Read these words. (Point alternately to the words 'man' 

and 'pan'.) 



3. Demonstrate the printing of the symbol 'p' and the word 'pan', 
giving iinmediate supervised practice. 



Example Language 
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Nuw, let's write. 

First, write the word 'man'. Write a line of the word 'man'. 

Look here. This is the word 'pan'. (Write it.) 

The first letter of the word 'pan' is 'p'. (Write the 

letter as you speak.) 
Begin here. (Nfake a little cross at the starting point.) 
Down up ... and around: 'p'. 

Look at the letter and look at the line. (Point as you speak.) 
The letter 'p' '-sits'' on the line, but the "tail" hangs 
down. 

Look again. Down up ... and around: 'p'. 



r)() 
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^^htow, you try. Write with your finger first. 
Down up ... and around, 'p'. Again. 
Take your pencil. Write the letter 'p'. Say it. 
Write a line of the letter 'p'. 

Now, let's write the word 'pan'. Look here first. 

(Say the sounds as you demonstrate.) p ... a ... n. 

pan. 
Now, you trv. 

Write a li i of the word 'pan', like this. (Demonstrate, 
with good spacing.) 

Individual Practice: Suggestions 



1. Use prepared worksheets, in the style of Sample #3, for 
reading and copying practice. Give special help with 
letter formation, including the position of 'p' in rela- 
tion to the line. 

2. Begin '^paired practice" with two students working together: 

a. one student reads the letters and words to the other; 

b. one student dictates the letters and words to the other. 

3. Add a labelled picture of a pan to the wall display. 

4. Add a page for 'pan' to the Word Scrapbooks. 
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Sample #3 

Worksheet for Lesson 6. 



an. 

pan 
_JG 

pa 

a 
n 

pan 



p an pa n piirL___pan_ 

pan ma n pa n mon pnn 
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LESSON 7 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLE 


STUDEm' comiBurioN 

FROM PREVIOUS LEARNING 


!• Say the sound of the 
symbol : 


pen 


a. Symbols already learned: 




e 








a n 
m p 




2. Write the symbol 'e' . 

3, Read and print the 
word 'pen'. 




b. Oral knowledge of 
word 'pen'. 


the 



Special Materials 

A real pen (or a picture of a pen) ; cards for the symbols and words 
in Lesson 5-7. 

(From now on, lesson worksheets will not be listed as "special" 
materials ever>' time, but instructors are encouraged to prepare them 
according to the students' needs.) 



Preliminary Review 

1. The students identify the symbols and words already learned. 

2. The students pronounce a few familiar words containing the vowel 
sound / £ /. (Select words familiar to the students.) 



Example Language 



Say these words after me. 



red 
head 
bed 
neck 



sell 
help 
end 
pen 



55 



New Work 



A. Oral Reminder 



Use a real object or picture to elicit the response a pen 
or It^s a pen> 



B. Presentation 



Follow the standard procedure set out in detail in Lessons 5 
and 6. 



1. Introduce the word 'pen' and the symbol 'e'* 



2. Give immediate reading practice to the group and individuals. 
Concentrate on the symbols of the word 'pen', but include 
some previously learned work. 

Conclude with the reading of 'man', 'pan', and 'pen'. 

3. Demonstrate the printing of the symbol 'e' and the word 'pen', 
and give immediate supervised practice. 

'e' = across, up and around. 



C. Individual Practice: Suggestions 



Apply the practice activities suggested in Lesson 6 to the 
new work. 



ERLC 
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LESSON 7A 



OBJECTIVES 



INSTRUCTIONAL 
EXAMPLE 



STUDENT COhTTRIBUTION 
FROM PREVIOUS LEARNING 



Read, and write from 
dictation, a new word 
(known orally) by 
applying knowledge of 
sound-symbol relation- 
ships* 



inen 



a. Symbols already learned: 



a 


m 


P 


e 


n 





b* Oral knowledge of the 
word 'men'. 



Special Materials 

Pictures of people, including one showing a man and one showing two 
or more men; cards for the symbols and words in Lessons 5 - 7A* 



Preliminary Review 

1* The students identify the symbols and words already learned, 
2, The students write known symbols and a word from dictation, 

Exajnple Language 

Listen, Write the letter for the sound /ae /, (Check the students' 
work immediately to make sure that they wrotf^ the letter 'a'. 
Write 'a' on the board,) 

Write these letters: 'p', 'm', 'e', 'n', (Remember to say the 
sounds rather than the letter names,) 



Write this word: pen. 



Gl 
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New Work 



A, Oral Reminder 



Use pictures to elicit the pair of words nian and men, or 
the pair of sentences It's a man and They're men. 



B. Presentation 



(A standard procedure is set out in detail for this first 
lesson on reading a new word by applying one's knowledge of 
sound-symbol relationships.) 



1. Guide the students in reading the new word by saying its 
component sounds. 



Example Language 



Here's a new word. O^ritc 'men'.) You can read it. 
Say the sound of the first letter. (Point to it.) 
Say the sound of the middle letter. 'e'. 
Say those two sounds together. HtT". . . e'. 

Again. 'm ... e'. 'me'. 

Now, say the sound of the last letter. 'n'. 

Say that sound after 'me'. me ...n. me . . .n 

men . men . 
Read this word. men. 



Guide the students in writing the new word by listening to 
its component sounds. 



Example Language 



ERLC 



You can write this new word, too. (Erase the word 'men'.) 
Listen. 

Write the letter 'm'. (Wait until the students have written 

it before writing it yourself.) 
Next to it, write the letter 'e'. (Check the students' work 

to make sure they have written 'e' on the right of 'm'. 

Then write 'e' after 'm' yourself.) 
Next to it, write the letter 'n'. (Finish your own writing 

after the students have had a chance to try.) 



G2 
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There I What's that word? 
Write a line of the word 'men' . 



men. 



C, Individual Practice: Suggestions 



Apply the practice activities suggested in previous lessons to 
the new v;ork. 



ERIC 
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LESSON 8 



1. 



OBJECTIVES 



Say the sound of the 
symbol: 



2. Write the symbol 't' 

3. Read and write the 
word 'ten*. 

4. Read and write a 
phrase composed of 
two words. 



INSTRUCTIONAL 
liXANII^LES 



1-3. ten 
4 . ten men 



STUDEOT CONTRIBUTION 
FROM PREVIOUS LEARNING 



a. Symbols already learned: 



a 


m 


P 


e 


n 


1 



b. Oral knowledge of the 
words 'ten' and 'men'^ 



Special Materials 



Number card '10*; ten small familiar objects, such as pens, pencils, 
or cups; cards for the symbols and words in Lessons 5-8. 



Preliminary Review 

1. The students identify the symbols and words already learned. 

2. The students pronounce a few familiar words containing the sound / t /, 

Exan^les 



tape 
tall 
toe 
two 



boat 
foot 
sit 
ten 



6'i 
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New Work 



A. Oral Rerr.iiider 



Use a set of ten objects and the number card for '10' to 
elicit the word 'ten'* 



B. Presentation 



1. Follow the standard procedures set out in lessons 5 and 6» 

a. Introduce the word 'ten' and the symbol 't'. 

b. Give ijimediate reading practice to the group and 
individuals. Conclude with the reading of the new 
word 'ten' in comparison with two or three previously 
learned wrds. 

c. Demonstrate the printing of the symbol 't' and the 
word 'ten', and give immediate supervised practice. 

t = down, across. 

Call the students' attention to the height of 't' in 
comparison with the other letters. Be sure that the 
't' is crossed near the top but not at^ the top. 



2. Guide the students in using their knowledge to write a phrase 
composed of two words. 

Example Language 

What are these? (Sketch quickly a row of stick-figures 

representing ten men.) --men. 
How many men? --ten. 

Ten men. (Write 'ten men' under the sketches.) 
Read these words. 

Write the words 'ten men'. Leave a space between the 

words . (Demonstrate . ) 
Write a line of the words *ten men', like this. (Demonstrate, 

showing a small space between 'ten' and 'men' and a 

wide space between phrases.) 



C. Individual Practice: Suggestions 



Apply the practice activities already suggested in previous (jjj 
Q lessons to the new work. 

CD!/-" The students can add a special page to their Word Scrapbooks 

m^^m to show ' ten men ' . 
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LESSON 8A 



OBJECTIVES 



Read, and write from 
dictation, some new 
words (known orally) 
by applying knowledge 
of sound-symbol rela- 
tionships. 



INSTRUCTIONAL 
EXAMPLES 



net 
mat 
at 



STUDENT CONTRIBUTION 
FROM PREVIOUS LEARNING 



a. Symbols already learned: 



a 


m 


P 


e 


n 


t 



b* Oral knowledge of the 
words selected for 
reading. 



Special Materials 



Cards for the symbols and words in Lessons 5 - 8A; pictures (or 
objects) for the words presented in Lessons 8A. 



Preliminary Review 

1. The students identify symbols and woids already learned. 

2. The students write some known symbols and words from dictation. 



Example Language 

Write these letters: 'e', 't', 'p', 'a'. 
Write these words: man. ten. 



New Work 

bb 

A. Oral Reminder 



Use pictures or objects to elicit the responses a net and ajnat, 
or It's a net and It's a mat* 
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B. Presentation 

(A standard procedure is set out in detail for this second 
lesson on reading a new word by applying one's knowledge of 
sound-symbol relationships.) 

1. Guide the students in reading the new words by saying their 
con^xDnent sounds. 

Exant)le Language 



a. 



Here's a new word. CWrite 'net'.) You can read it. 
Say the sound of the first letter. (Point to it.) 



'n' 



Say the sound of the middle letter. 
Say those two sounds together, 



^e' 



'n 



Now say the sound of the last letter. 

Say that after 'ne'. ne ... t, ne 

net. 



'e'. 
't'. 
t. 



net. 

Read this word. 



net. 



Here's another new word. (Write, 'mat'.) Try to read it. 

Say the sounds of the letters. (Point slowly to 'm' , 
'a', and 't', giving the students a chance to try 
to sound out the word by themselves. If they have 
any difficulty, help them as you did with 'net'.) 

Read this word. mat. 

Look. (Cover up the 'm' of 'mat'.) 

Read this word. at. (Use the word 'at' in 

several familiar phrases, such as 'They're at 

the lake. It's at the top of the page. Look 

at the window.) 
Look. (Cover and uncover the letter 'm' as you speak.) 

at . . . mat ... at ... mat. 

Read these new words. (Point to 'net', 'mat', and 'at', 
in varying order.) 



2. Guide the students in writing the new words by listening to 
their component sounds. 



Example Language 



You can write these new words, too. (Erase them.) Listen. 
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Write the word ^at\ (Pronounce each sound slowly and 

clearly. Wait until the students have tried to write 
the word before writing it yourself •) 
Write the word •mat', (Pronounce the component sounds also,) 
Write the word 'net*. (Pronounce the conponent sounds also,) 

C, Individual Practice: Suggestions 



In addition to the usual practice activities, the students can 
begin to match words and pictures. Spread out on a table the 
pictures you have been using as oral reminders and the word cards 
you have made. 



Example Language 



Put the words and pictures together. 

Here's a picture of a man, Where's the word 'man'? 

Put the word 'man' with the picture of a man. 



(Caution, Do not let the students try to make a page in the Word 
Scrapbook for the word 'at'.) 
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LESSON 9 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLE 


STUDENT OONmiBUriON 
FROM PRE\aOU5 LEARNING 


1. Say the sound of the 
symbol: 


pill 


a. S/mbols already learned: 




i 








a i> p 














e n t 




2. Write the symbol 

3. Read and write the 
word ^pin\ 




b- 


Oral knowledge of the 
word *pin\ 



Special Materials 



A straight pin or safety pin; cards for the words and symbols in 
Lessons 5-9. 



Preliminary Review 

The students identify some symbols and words already learned, 
including ^pen^ and ^pan\ 

The students pronounce a few familiar vrords containing the sound 
/ I /. (Select only those words that the students know.) 



Examples 



it big 

sit in 

swim begin 

fish pin 



6h 



1. 



2. 
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New Work 

A. Oral Reminder 

Use a real object to elicit a pin or It^s a pin > 

B. Standard Presentation of a New Symbol 

1. Introduce the word ^pin* and the symbol 

2. Give ijimediate reading practice, concluding with the new 
word ^pin^ in comparison with two or three previously 
learned words. 

3. Demonstrate the printing of the symbol *i* and the word 
^pin% and give immediate supervised practice. 

i = down. dot. 

C. Individual Practice: Suggestions 

1. Apply the practice suggestions from previous lessons to 
the new work. 

2. Ask the students to read their Word Scrapbooks to you or 
a partner. 

3. Give each student one of the pictures you have been using 
as oral rafninders. Say: 

J Write the word for this picture. 
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LESSON 9A 



OBJECTIVES 



INSTRUCTIOm 
EXAMPLES 



STUDENT CONTRIBUTION 
FROM PREVIOUS LEARNING 



Read, and write from 
dictation, new words 
(known orally) by 
applying knowledge of 
sound-symbol relation- 
ships • 



it 

tin 

in 



a. Symbols already learned: 



a 


i 


n 


t 


e 


m 


P 





b. Oral knowledge of the 
words selected for 
reading • 



Special Materials 

A pin and a tin can; cards for the words and symbols in Lessons 

Preliminary Review 

The students identify some symbols and words already learned, in- 
cluding 'pin', and write several from dictation. 

New Tork 

A* Oral Reminder 



Talk about the tin can and the pin in such a way that the 
students hear and use the words selected for reading. 



ERLC 



Example Language 



Show us a (pin / tin can) • 
What's this? 

Take the pin. Put it in the tin can. 
Whereas the pin? Where is it? 
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B. Presentation 



Follow the standard procedures for applying knowledge to 
the reading of a new vord, as set out in Lessons 7A and 8A. 



1 . Guide the students in reading the new words by saying their 
component sounds* 

a* tin 

b. in (cover up the *t* in *tin\) 
c* it 



2* Guide the students in writing the new words by listening to 
their component sounds. 



C. Individual Practice: Suggestions 

Continue the usual practice activities, including matching. 



Do not let the students try to make pages in the Word Scrap- 
book for the words ^it* and ^in\ 



7'. 
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LESSON 10 



OBJECTIVES 



INSTRUCTIONAL 
EXAMPLE 



STUDENT CONTRIBUTION 
FROM PREVIOUS LEARNING 



1. Say the sound of the 
symbol: 



2. Write the symbol 'cV 

3. Read and vnrite the 
word 'cap'. 



cap 



a. Symbols already learned: 



a 


i 


n 


t 


e 


m 


P 





b. Oral knowledge of the 
word *cap\ 



Special Materials 

A (picture of a) cap; cards for the words and symbols in Lessons 5-10. 
Preliminary Review 

1. The students identify some symbols and words already learned, in- 
cluding ^pan\ 



The students pronounce a few familiar words containing the sound 
/ k /. Bnphasize the / k / sound slightly. (Select only those 
words that the students know.) 



Exanples 



car 
call 
come 
can 



cat 
cook 
camp 
cap 
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New Work 

A. Oral Reminder 

Use a real cap or a picture to elicit the response a cap 
or It's a cap . 

B. Standard Presentation of a New Symbol 

1. Introduce the word 'cap' and the symbol 'c\ 

2. Give immediate reading practice, concluding with the new 
word 'cap' in conparison with two or three previously 
learned words. 

3. Demonstrate the printing of the symbol 'c' and the word 
'cap', and give imnediate supervised practice. 

c = around 

C. Individual Practice: Suggestions 

Continue the usual practice activities, applying them to 
the new work. 
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LESSON IQA 



OBJECTIVES 



INSTOUCriQNAL 

EXAMPLES 



STUDENT CONTRIBirriON 
FROM PREVIOUS LEARNING 



Read, and write from 
dictation, new words 
(known orally) by ap- 
plying knowledge of 
sound-symbol rela- 
tionships. 



e.g., can 
tin can 
camp 
cat 



a. Symbols already learned: 



a 


e 


m 


P 


c 


i 


n 


t 



b. Oral knowledge of the 
words selected for 
reading. 



Special Materials 



' A tin can; pictures or objects to illustrate other selected words; 
cards for the symbols and words in Lessons 5- IQA; Picture-Word worksheets 
in the style of Sanple #4 (pages 72 and 73). 



Preliminary Review 



Hie students identify some symbols and words already learned, 
including 'cap', and write several from dictation. 



New Work 



A. Oral Reminder 



Talk about the objects and pictures that illustrate the words 
you have selected for reading practice. Remember that you should 
not use words like canp or cat if your students do not know them 
orally. 
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B. Presentation 



Follow the standard procedures for reading a new word by 
applying one's knowledge, as set out in Lessons 7A and 8A. 



1. Guide the students in reading the new words by saying their 
component sounds: 

a. can 
tin can 

b. cat 

c. caipp* (Call the students' attention to the fact that 
this word has four letters* Do not use the term "middle 
letter"; refer to the "next" letter or the "second" and 
"third" letters.) 

2. Guide the students in writing the new words by listening to 
their con^nent sounds. 



C. Individual Practice: Suggestions 



1. Continue the usual practice activities, including matching. 

2. If you have made some, introduce Self -Checking Picture-Word 
Work-sheets, in the style of Sample #4, that give a student 
practice in remembering all the symbols in a word by re- 
quiring him to fill in a missing letter. 

Show the students how to use these worksheets effectively: 

a. Practise reading the completely spelled words on Side 1. 

b. Cover up the pictures on Side 1 and practise reading 
the completely spelled words again. 

c. Turn the sheet over. Look at the picture and say the 
word for it. Try to write the word on a practice paper, 
filling in the missing letter. Follow the same order 
from top to bottOTi. 

d. Turn the worksheet over to Side 1 again and check the 
spelling of each word written on the practice paper. 



Remember that you dp not need to have a worksheet for every student 
because individuals do not need to do exactly the same practice activity 
at the same time. 



72 



Sample #4, Side 1. 

Self -Checking Picture-Word Worksheet 
From Lesson lOA onwards 
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Sanple #4, Side 2 
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LESSON 11 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLES 


STUDENT COWTRIBUTION FORM 
PREVIOUS LEARNING 


1. Ready as a si^^t- 
word, the article 
'a' in combina- 
tion with a sin- 
gular noun. 

2. Write, with good 
spacing, the 
article 'a' fol- 
lowed by a noun. 


a man 
a pan 
a pen 
a pin 
a net 
a mat 
a cap 
a can 


a. Symbols al^ea^ learned: 


a e m p 
c i n t 


b. Oral knowledge of the use 
of the article 'a' before 
a singular noun. 

c. Ability to read and write 
the noims. 



Special Materials 

Pictures or objects, illustrating the singular nouns in Lessons S - 
lOA; cards for the words and syirbols in Lessons 5 - lOA. Be sure to 
have a separate card for the new sight -word 'a'. 

Preliminary Review 

The students identify all the syirbols and words alrea^ learned. 

New Work 

A. Oral Reminder 

1, The students say the words for all the pictures. Give a model, 
such as man , so that the noun is said by itself. 

2. Show the pictures again. Give a model such as a man, so that 
the article is spoken before each noun. 

o 
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Presentation 



1. Introduce the article 'a*. 



Exanple Language 



Read this word. (Show the card for 'man*.) 

Now look. (Add the card for the article 'a', leaving a clear 
space between article and noun.) a man. 

Read these two words: a man 



Repeat the procedure for three other nouns • Then continue, 
but try to get the stiicients to read the two words without 
your help, 

2. Give immediate reading practice, from a list that shows some 
nouns alone and some nouns preceded by the article. 

Example : a man cap a pin 

a pan a net mat 

pen a can a can 

3. Demonstrate the printing of the article and noun and give 
immediate si5)ervised practice. 

En5)hasize the inportance of spacing. Insist on a small space 
between the article and noun, and a wider space before the 
next set of words. 



Individual Practice: Suggestions 



1. Give the students the word cards used in this lesson and ask 
them to write a line of each word, preceded by the article 
'a', on th^^r practice papers. When a student finishes a 
line, he c trade his card for another student's card and 
continue. 

2. Use the Picture-Word worksheets from Lesson lOA. Ask the 
student to copy the word from Side 1 on his ptactice paper, 
leave a space, and then write the same word preceded by the 
article, like this: 
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man a rnan 

pin a pin 

pan a pan 
• • • 0 • 

Caution the students about the word *roen\ Elicit the fact 

that ^a men is impossible. Ask, "How many men?" Suggest 

that they write '2 men' on their papers. 
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LESSON 12 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLE 


1 STODENT CONTTRIBUTION FROM 
PREVIOUS LEARNING 


1. Say the sound 
of ihe synfcol: 


cup 


a, Synibols already learned: 


a e m p 
c i n t 


1 ^ i 


2. Write the sym- 
bol 'u'. 

3. Read and write 
the word 'cup* . 


b. Oral loiowledge of the 
word 'cip*. 



Special >iaterials 



A cup; cards for the words and symbols in Lessons 5-12. 



Preliminary Review 



1. The students identify some symbols and words already learned, 
including 'cap' . 

Occasionally, add the article 'a' before a noun during this 
review. 

2. The students pronounce a few familiar words containing the 
sound / 9 /• (Select only those words that the students 
know.) 

Examples : bus number 
hunt truck 
up duck 
junp cup 
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New Work 



A, Oral Reminder 



Use a real object to elicit the response cup , a cap , or It^s a 



Standard Presentation of a New Symbol 



1, Intit)duce the word 'cup' and the symbol 'u'- 

2* Give iinnediate reading practice, concluding with the new word 
'cup' in coirparison with two or three previoiisly leanied words, 

Include the symbol 'a' several times so that it can be dif- 
ferentiated from the symbol 'u'- 

3- Demonstrate the printing of the symbol 'u' and the word 'ci^)', 
and give inrodiate supervised practice- 

u = down, round, up and down* 

Call the students' attention to the "open" top of the letter 
'u', in contrast with the "closed" top of the letter 'a'. 



C, Individual Practice: Suggestions 



Apply the practice suggestions from previous lessons to the 
new work. 

From now on, whenever appropriate, include the article 'a' 
in your labelling of pictures for the wall display being sure to 
leave a clear space between the article and the noun. The stu- 
dents should do the same in their Word Scrapbooks, Check their 
work each day, however, to make sure that they do not, through 
habit, put the article 'a' in front of unsuitable words, such as 
verbs or plural nouns. 



8o 



ERIC 



79 



LESSON 12A 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLES 


STUDENT CONTRIBITTION FROM 
PREVIOUS LEARNING 


1. Read, and write 
from dictation, 
new words (known 
orally) by ap- 
plying knowledge 
of sound-syihbol 
relationships. 


e.g., 

nut 
cut 
up 


a. Synibols already learned: 


a e m p u 
c i n t 


b. Oral knowledge of the 
words selected for 
reading. 



Special Materials 



A real nut or a picture of a nut. (Use either the kind of metal 
nut that is used on the end of a bolt, as pictured on page 4, Boole 7 
in Skills of English , or a local edible nut that the students are fam- 
iliar with, or both, according to the students* knowledge.) 

Cards for the words and symbols in Lessons 5 - 12A. 



Preliminary Review 



The students identify some symbols alreacfy learned, including 'ci^)* 
and *tin* , and write several from dictation. Include in the reading 
review several singular nouns preceded by the article *a*. 



New Work 



A. Oral Reminder 



Use a (picture of a) nut to elicit the response a nut or IV 
anut. Use the other words selected for reading practice in real- 
istic situations. For exanple, if you have locally familiar edible 
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nuts, you can offer a knife to a student and invite him to ''Cut 
the nut up." 



B. Presentation 



Follow the standard procedures for reading a new word by 
applying one^s loiowledge, as set out in Lessons 7A and 8A. 

1- Guide the students in reading the new words by saying their 
conponent sounds. 

a. nut 

b. cut 

c. up (show the word ^cxxp^ and cover the *c\) 

2. Guide the students in writing the new words by listening to 
their coinxjnent sounds. 



C. Individual Practice: Suggestions 

1. Continue the usual practice activities. 

2. Play a game of ''Go Fishing." Number symbols, letters and words 
may be used. 

Go Fishing 

Prepare a pack of small cards containing ten (or more) 
sets of four cards bearing the same symbol or word. 

Each player receives an equal number of the shuffled 
cards. The extra cards are placed face downwards in the 
centre. The players will try to acquire sets of four iden- 
tical cards, which they can put down. 

Each player in turn asks his neighbour for a symbol or 
word he wants to collect. If the neighbour has one, he must 
hand it over, and t)ie first player can ask for another. If 
the neighbour does not have it , he says Go fishing l , and the 
player draws one card from the central pool. Tiien it is the 
turn of the next player. The first person to put down all 
his cards in sets of four is the winner. 
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Encourage the *players to ask and answer in sentences : 
Do you have the letter 'a'? Yes, I do . or No, I don^t . Go 
fishing! 

A way of helping beginners to play with those who are 
inore advanced is to place on the table a large paper showing 
the symbols and words used in the game. If a beginner does 
not remember how to say vtfiat he sees on his card, he can 
point to it on the paper and another player will tell him 
what it is. 
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LESSON 13 



OBJHn"IVES 



INSTTUJCTIONAL 
EXAMPLE 



STODEOT CONTRIBUTION FROM 
PREVIOUS LEARNING 



1. Say the sound 
of the symbol: 



2. Write the sym- 
bol 'b'. 

3. Read and vrrite 
the word 'bat'. 



bat 



a. Symbols already learned: 



a 


e 


m 


P 


u 


c 


i 


n 


t 





Oral knowledge of the 
word 'bat*. 



^cial Materials 



A real baseball bat or a picture of a bat, as on page 3 of Book 14 
in Skills of English . If yotrr students associate the word •bat* with a 
ncuse-like flying manmal , that kind of picture is also satisfactory. 

Cards for the words and symbols in Lessons 5-13. 



Preliminary Review 



1. The students identify some symbols and words already learned, 
including *mat* 

2. The students pronounce a few familiar words containing the 
sound / b /. Biphasize the sound / b / sli^tly. 



Exairples: 



boy 

big 

bear 

book 

boat 



baby 

beaver 

body 

bus 

bat 



FRir 
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New Work 



A. Use a real baseball bat or a picture to elicit the response 
a bat or It's a bat. 



•B. Standard Presentation of a New Syinbol 



1* Introduce the word 'bat' and the new s>Tnbol 'b'* 



2. Give immediate reading practice, concluding with the word 
'bat' in comparison with two or three previously learned 
words . 



3. Demonstrate the printing of the symbol 'b' and the word 
'bat', and give immediate supervised practice. 

b = down ... up and around . 

Call the students' attention to the height of the letter 'b' 
in relation to all the other letters learned thus far except 
't'.- 

Niake sure that the student moves his pencil in the correct 
direction when forming the round part of the letter. 



C. Individual Practice: Suggestions 

Select appropriate practice activities already described, and 
apply them to the new work. 
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LESSON 14 



OBJECTIVES 


INSTRUCTIONAL 
EXANPUE 


STUDENT CONTRIBUTION 
FROM PREVIOUS LEARNING 


1. Say the sound of the 
syirbol: 

1 — T 
g 

I. Write the synbol 'g'. 

3. Read and write the 
word 'gun'. 


gun 


a. Syirbols already lear 

a c i n t 
b e m p u 

b. Oral knowledge of th 
word 'gun'. 


ned: 
e 



Special Materials 



A picture of a gun; cards for the syirbols and words in Lessons 5-14. 



Preliminary Review 

1. The students identify soto synbols and words already learned, 
including 'nut' • 

2. The students pronounce a few familiar words containing the sound 
/ g /. Enphasize the sound / g / slightly. 

Exajrples 



girl big 

go dog 

gas leg 

goose frog 

geese gun 



ERLC 
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New Work 



A. Oral Reminder 



Use a picture to elicit the response a gun or It's a gun > 



B. Standard Presentation of a New Symbol 



1* Introduce the word 'gun' and the symbol 'g'* 

2. Give immediate reading practice, concluding with the word 
'gun' in comparison with two or three previously learned 
words . 

3. Demonstrate the printing of the symbol 'g' and the word 
'gun', giving immediate supervised practice* 

g = around, up ... dowTi and round. 

Call the student's attention to the position of the letter 
'g' in relation to the line. Compare it with the letter 'p'. 

The letter 'g' sits on the line, but the "tail" hangs 
down. 



C. Individual Practice: Suggestions 



Select appropriate practice activities already described, and 
apply them to the new work. 

Ranember to use the collections of material that^ you and the 
students are building up. Read from the labelled pictures that 
make up your wall display. Ask the students to read to you, to 
one another, and to visitors, from their Word Scrapbooks. Use the 
symbol and word cards in your presentations, supervised practice, 
and in individual practice sessions, in a variety of ways. Invent 
new games that the students can play with the cards you have already 
made, and keep adding new symbols and words as soon as the students 
learn them. Remember to write the article 'a' with new singular 
nouns. 
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LESSON 14A 



OBJECTIVES 



Read, and write from 
dictation, new words 
(known orally) by 
applying knowledge 
of sound-symbol 
relationships. 

Read, and write with 
good spacing, noun 
phrases conposed of 
several words. 



INSTRUCTIONAL 
EXA\1PLES 



bag 
big 



2. 



e.g., 

a big tin 
can 



STUDENT CONTRIBirriON 
FROM PREVIOUS LEARNING 

a. Symbols already learned; 



a 


e 


m 


t 


b 


g 


n 


u 


c 


i 


P 





b. Oral knowledge of the 
words selected for 
reading. 



Special Materials 

A small bag and a big bag; several other pairs of familiar objects 
(or pictures of them), one itan of which is obviously "big,'* such as 
tin cans, pans, cups, pins. 

Cards for the symbols and words in Lessons 5-14A; Picture-Word 
worksheets in the style of Sample #5 (pages 88 and 89 ) . 



Preliminary Review 

The students identify some symbols and words already learned, 
including 'gun', 'bat', and 'pin', and write several from dictation. 



New Work 



Oral Reminder 



Use the small bag to elicit the response a bag or It's a bag ; 
then show the larger bag to elicit a big bag or It^s a big bag . 
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Repeat the procedure for the other pairs of objects, always 
beginning with the smaller one. 

Presentation 



Follow the standard procedures for reading a new word by 
applying one's knowledge. 



1. Guide the students in reading the new words by saying their 
coinponent sounds. 

a. bag 

b. big 

2. Guide the students in writing the new words by listening to 
their component sounds. 

3. Ask the students to read some noun phrases that you compose, 
using words they have learned to read and write. 

Exaiiiples 



a big bag 
a big pan 
a big pin 
a big tin can 



Individual Practice: Suggestions 



1. Select appropriate practice activities already suggested, 
and apply them to the new work. 

2. If you have made some worksheets like Sample #5, show the 
students how to use them thoroughly. 

a. They can practise reading from Side 1, with the pictures 
to remind than of the meaning. 

b. They can practise reading from the reverse side without 
pictures, to make sure that they are really reading and 
not just saying words for the pictures. 

c. They can cover up the words on Side 1 and try to write a 
phrase for the picture they see, 

d. Afterwards, they should check their own writing by 
comparing it with the phrases on the worksheet. 
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Sanple #5, Side 1 

Self-Checking Picture-Word Worksheet 
From Lesson 14A onwards. 



^ — a — CAip 




r '"P a bin cup 




a tin r n n 


V. 

i 


a bin tin can 


f/ M a mni 
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Sample #S, Side 2 



n cu 



P 



a 



CM 



P 



£1 tj.ri can 



km _._.t.in 

.a mat 



c an- 



il 



9 



m at 
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Ll-SSON 15 



OBJECTIVES 


INSTRUCTIONAI. 
EXAMPIi: 


STUDEOT CONTRIBUTION 
FROM PREVIOUS LEARNING 


1. Say the sound of the 
symbol : 


sun 


a. 


Symbols already learned: 




s 








a e m t 
b g n u 




2. IVtite the symbol 's^* 






c i p 




3. Read and write the 
word 'sun' . 




b. 


Oral knowledge of the 
word ' sun ' . 



Special Materials 



The weather calendar used in Fluency First Communication activities, 
showing the picture-symlx)l of the sun, or a different picture of the 
sun, or the opportunity of seeing the sun on a clear day. 

Cards for the symbols and words in Lessons 5-15. 



Preliminary Review 



1. The students identify some symbols and words already learned, in- 
cluding 'gun' . 

2. The students pronounce a few familiar words containing the sound 
/ s /. Finphasize the sound / s / slightly 



Examples 



sit moose 

say goose 

see geese 

sel 1 bus 

sound sun 
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New Work 



A, Oral Reminder 



Use a picture, or the actual sun in the sky if it is visible 
to elicit the sun or It's the sun. 



Standard Presentation of a New Symbol 



1» Introduce the word 'sun' and the symbol 's', 

1. Give immediate reading practice, concluding with the new 
word 'sun' in comparison with two or three other previously 
learned words* 

3, Demonstrate the printing of the symbol 's' and the word 'sun 
and give immediate supervised practice, 

s = round • . . and round • 

Students who have difficulty in learning the direction of 
the curves may get help from tracing some letters that you 
have printed on their papers. 



Individuals Practice: Suggestions 



Select appropriate practice activities from those already 
suggested, and apply them to the new work. 

Do not let the students say or write the article 'a' before 
the word Jsun' • 



9() 
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LESSON ISA 



OBJI-CTIVKS 



INSTRUCTIONAL 
UXAWlJiS 



STUDEWr COiVTRIBUriON 
FROM PREVIOUS LEARNING 



Read, and write from 
dictation, new words 
(known orally) by 
applying knowledge of 
sound-symbol relation- 
ships , 



e.g. 



bus 
gas 
sit 
sat 
us 



a. Symbols already learned: 



a 


e 


m 


s 


b 


g 


n 


t 


c 


i 


P 


' u 



b. Oral knowledge of the 
words selected for 
reading, including the 
use of the "Simple Past 
Tense" if 'sat' is 
selected • 



Special Materials 



Pictures from the Skills of Hiiglish books to Illustrate the words 
selected for reading; cards for the symbols and words in Lessons 5- ISA* 



Prelijninary Review 



The students identify some symbols and words already learned, in- 
cluding 'sun', and write a few from dictation. 



New Work 



A. Oral Reminder 



Use pictures from Skills of linglish Book 2 to elicit responses 
such as a bus and a gas station . 




ERIC: 
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Instructions for several Students to, sit in different placesv 
followed by the question /Where did (he/she) sit? Tell us , after 
their return: to their usual places, , will provide a -reminder of the 
use of the verb forms sit am sat. 

The word sat should not be introduced for reading practice if 
the studei\ts h^ve not yet learned to use the "Simple Past Tense/* 



Presentation 



1. Oxide the students reading the new words by saying their 
component sounds. 

2. Guide th,e students in wriung^the new words by listening to 
their conqponent sounds. 



Individual Practice: Suggestions 



Select apprq)riate practice, activities from those already 
described 9 and ai^ly than to the new work. 

Practice in writing the syiri>ol *s' eas^ily and well should 
have priority, as the students will soon be usii>g that letter 
very often for writing lioun plurals and the first sentence 
pattern. \ ' 



98 
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LESSON 16 



OBJECTIVES 



^NSTOXriCm 
. EXAMPLE 



. STUDENT oormaBiniON 

pON PREVIOUS LEARNING 



If Say the sound cf the 
syndjol: 



. 2. Write the synOwL. 'I' . 

: 3./Read and wri|f the 
extraction 'it's* 
including the apos- 
trophe. ^ 

4. Read and 4<r.ite<a 
conplete sentence. 



It's a (bus), 



a.. Symbols alrea^ learned: 



a 


e 


m 


s 










b 


g 


, n 


t 


c 


i 


P 


u 



h. Oral kixnirledge of the. 
^ sentence pattern It^s 
a, (bus). 

c« Ability to read and 
write the nouns used 
as substitutions, in 
- the sentence pattern. 



%)ecial Materials 



, Pictures in the wall display; cards for the. synbols and words in 
Lessons 5-16; Slotted Pattern-Substitution Cards » as illustraW in 
Saiiple # 6 (pages 98 and 99 ) . 



Preliminary Review 



'The students identify some symbols and words already learned, 
including /it* and' 'sit*. ^ 
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New Work 



A. Oral Reminder 



Use some pictures in the wall display and any familiar 
objects present in the classroom to elicit: 



a. 
>• 



the sin^ar noun (e.g., bus) 

the noun preceded by the article 'a' (e.g.^ a bus) 

a sentence in the pttem It's a (bus) . 



B. Presentatioii 



1. Introduce the new reading work by building uj^ a sentence 
backwards • 



Example Language 



\ 



ERLC 



9ekd this word. (Write, for exanple, 'bus'.) 

Read these two words. (Add the article 'a* before 'bius'.)^ 

Now look at this sentence. (Add the word.'It^s' before 

'a bus'.) . . 
This word is 'It's'. 

Look at the first letter. (Pbint to it.) 
What sound does that letter make? . 
That letter is a capital 'i'. (Remember to say the sound,^ 

not the letter name.) 
These two letters make the same sound. (Write the symbols 

'i' and 'I'.) 
The word 'it' and the wprd[ 'It' are the same word. 

(Write 'it' and 'iV.) 

Look a^, the word 'It' ^O^^ (Ifrite it.) ^ 

Ndw read it. (Adkl BX^(y^^ to the end, leaving a small space 

for the apostrophe.) 
Look at this small mark, up here. (Add- the apostrophe.) 
Now read this sentence. (Point to the original sentence 

It'.s a bus, and have it read several times.) 



2. Give immediate reading practice* 

.a. A convenient method is to have the students read a 

singular noun on a word card, to place that card over 
the word 'bus' in the practice sentence,- and then to 
have the new sentence read. 

Ask questions, such as Hcm many words are there in this nr^ 
sentence? and What^s the (second^ woraf lUU 



b. 



3. a. 



Another comrenient method is to xise*>fche card showing 
the word »It»s* and place itiin fron^of the words 
'a (nan)' on all the wall disjfls^aietc., in the room. 
The entire sentence is then read each time. 

Demonstrate the printing of the capital 'I* and the 
word\5It*s* and give inroediate siqiervised practice. 

down, across; across. 



Remind .the students to put in the small mark (apos- 
trophe) between the 't* and ^e *s*. 



b. 



:Ditroduce the writing of a oonplete sentence. Call 
the student *s attention to the dot on the line at the 
end of the smtence (the period) . ^ 



le Language 



\ 



This is a sentence. * 
Begin a sentence with a capital letter , 
a sentence with a dot. 



Supervise the stud«its' practice in writing two or three 
sentOTces in this pattern. Check these features in particular: 

• capital 

• apostrophe in the word 'It's*; 

• good spacing between words; 

- a period at the end, on the line. . 



Individual Practice: Suggestions 



1. A great deal of reading practice can be achieved, in a way 
that usually interests iJiet students, by using Slotted Pattern 
^stitution Cards, as illustrated in Saiiq>le #6. 

Show the students how to use ineffectively by first reading 
every available sentence ^ then copying each one. Show > 
that after they have completed one substitution card, they 
can get another one andnse it in. the pattern card. , 

^' ' ' ' i 

2. Some students may want to begin a "Sentence Scrapbook."/ This 
may be similar to the Word Scrapbpok, except that a complete 
sentence is written about each picttnre, or the pictures may 
be smaller so that several picture-sentence combinations are 
included on one page.* 



i s 



students are al;>le to do so should read and write 
extend^ sentences in this pattern, such as It's a tin can. 
It's a big tin can / and so on* Print sentences like these 
on a wor]csheet, to be used by students who read ^axid write 
the shorter sentences easily* . - 

'v. 

/ 



\ 





10,3 



V 
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/ 



Sanqple #6, continue*. 

Exaii?>les of extra substitution car^^,' 



^ * 



ERIC 



4 



/ 




I 

■» 








** 




- 




mah> - 




• 




-big/; 






^ hS. - 

-'i 


pen. 








• tin'/ 


can. 


A 


Q ■ • 1 

> 


n-dt. 










pan. 
r 












a- 




bus. 


« 




mat . 




/ 


a 


' tin 


,c u p. 


ft 






■ -/ 

7 




A 


big 


net. 


» ■'' 

♦ V 




r 


t 
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LESSON 17 



OBJECTIVES 



!• , Say the sound of the 
\ syinbal-: 



\ Write the symbol 'dV 

3, Read and write the ^ 
word 'bed' . 



T 



INSTRUCTIONAL 
EXAMPLE 



bed 



STUDEW CONTRIBUriON 
FROW PREVIOUS LEARNING 



a. Symbols already learned: 



a 


e 


I 


P u 


b * 


' g 


m' 


• 










c 


i 


. n 













b. Otal knowledge of \ the 
word . *bed* . , \^ 



Special Materials ^ ^ 



A picture of a. bed; cards .for the symbpls and words in Lessons 5^7. 



ib/l: 



1 



Preliminary Review 



1. ^f The students identify some of the symbols already learned and read 
4^ sentences by combining the card that shows 'It*s* with some -known 

words preceded by the indefinite article 'a' (e.g:, It^s a bus,) \ 

• ' ** , . *^ 

2. The students pronounqe few familiar wprds containing the sound / d /• 
B(H)hasize the / d / sound slightly. . . : . 



Examples 



dog 


red 


do 


• head 


door 


and 


duck 


hand 


' dive 


bed 



lOf) 
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New Work 



■ A. Oral Reminder 



Use the picture to elicit bed , a bed , and It's a bed . 
B. Standard Presentation of a New Synibol V^* 
1. \ Introduce the word *bed* and the synibol *d*. * 



2. 



3. 



Give imnediate reading practice, concluding with the 
word *bed* in conpirison with two or three, previously 
learned words. j 

Include the symbols *b* and *d*/inany times in the reading 
ppctice so that the students becoite familiar with the 
difference. / ; ; 

•I ■ ■ . •■•^ / 
1 • / 

D^nstrate the printing of, the symbol 'd' and the word 
and give imnediate supervised practice. 

d = around, up ... and down. ' 

* If jyou have, helped your students to write the s)inbol ^b^ 
by making the long downward stroke first, a formation which 
isjve.ry different from this formation of •d* that begins 
wiih the curve, they ate not likely to be confused about 
the writing of *b* and •d^ 



C. Individu^ Practice: Suggestions 



Select appropriate practice activities from the previous 
lessons, and apply them to the new work. 



Continue scxne work. on reading and writing sentences. 



/ 



ERLC 
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LESSON 17A 



OBJECTIVES 



IhSmCTIGNAL 
EXAMPLE 



SIUDENT GOmmBUriON 
FRGM PREVIOUS LEARNING 



1. Read, and write from 
\ dictation, a n&fi word 

\Qoiown orallx)-Hy 

/ flying knowledge of 
sound-s^ndiol relation- 
ships . .» 

2. Read and write phrases 
co^sed of two parts 
joined by and . 



and 



a. Symbols already learned: 



a^ 


d* 


. i 


n 


t 


b 


e 


I 


P: 


u 


c 


g 




s 





b. * Oral knowledge o^^e 
usei of 'andV to joxn ^ 
or phrases. . ^ 



woi 



c. Ability to read and 
write the other words 
s^i^ used \in the phrases.' 



^ Special Materials 



Pictures or real pbjects to illustrate seme of the words used in 
reading; cards for the synibols and words in Lessons S-17A. 



Preliminary Review , - ^ 

The istudents identify some symbols |md words already learned, 
including 'bed', and write several frcm dictation. 

Include in the dictation one *^ sentence-, such as It's a bed. 



\ 



NewMork 



ERIC 



A* Oral Raninder \' ^ - 

'y ' ■ ■ ■ ' " ' ' 

Use two different objects (or pictures) together, to elicit a ^ 
response in the pattern a (cxxo) and a (pan) . Repeat with several 10 / 
pairs of objects or pictures/ : 



Presentation 



\ 



1. (a) Guide the students in reading the new word 'and/ 

by saying its coa^nent sounds* ^ 

(b) Give ijniiediate-practice"ih reading phrases with 
the word '^^and'* • 

Enlist the students* participation in this practice.. Ask them 
to label (eithef^by writing or by finding the cbrrept wofd card) 
two pictur^es (or objects). Then place the card for the new' word 
*and* between-the two labels and have the ^ole phrase read. 

i Your chalkboard 9 flip charts or flannelboard would then look 
2;omething like this. . 






and 



an 



Guide the students in jwriting the new word *and' and' several 
pairs of nouns joined fby the word 'and'* 



Be sure that the students are maipjaining good spacing between words ^ 
a good relation Between tall and short letters ^ and tiie correct position 
of letters on theUine. / 



Individual Prg^ctice: Suggestions 

\ r ' ' 

1. Select appropriate practice activities from those already 

described^ \and apply them to the new work. 
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if you can, prepare a Self-Checl(:ing Picture-Word Worksheet^ 
iji the style of Sample #5, .with a pair of pictures Thus,/ 
^ not onlyVilltiie students have the usual »readin^* and - / 
writixi^.pnk:tice; tfiey willTalso be cqrv^HIkI to pay very 
close ^itlfnjt^dh to th e parts of a situation and' the parts ' 
of a pr^inted phrase,, tne phrase a cup and a pan is ^ / 
dlfferdfit from a c ap^ and a pan, and a student .of reading - 
and writing rausFleam to pay attention tXthes%^"OTall" 
differences. ' \ ^ / 
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LESSON' 18 



OBJECTIVES 



IhBTRUCTI(»IAL 
• ^EXAMPLES 



STUDENT CONTRIBUTION 
FROM PREVIOUS LEARNING 



1. 



Say the sound of the 
symbol : 



1-3. hat 



a. Symbols already learned: 



2. Write the symbol 'h'. 

3 . Read' and write the - 
word 'hat'. 

4. Read and write a. new 
word by applying . 
knowledge of sound- 

' symbol relat-ionships. 



a Id 


/ i 


-4 ^ 

n t 


b e 


I 


p u 


c g 


in 


s 









4.'- had 



b. Oral knowledge «of the 
words 'hatT and 'had* 
and the use -of the 
"Simple Past Tense/' 



Special Materials \ . 



A (picture of 5) Wt; cards for the. symbols and words, in Lessons 5 



- Preliminary Review 



1. The students identify some symbols and Words already leaned ^ 
including 'bat' and 'mat\ ' 7 



2. The students pronounce a few familiar words that begin with the 

/ h / sound, Bnphasize the breathiness of the / h / sound slightly. ' 



les 



hand 
hair 
head 
have 
house 
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Work 

Oral Ranindet / 

(Jse a real hat,, or-a picture of a hat, to- elitit the response 
- a hat or It's a hat, 

• Ask severaf students to hold a small object/or one of -the .word 
cards, and let everyone see clearly iriiat *he^ is p)lding. Then 
collect the- items and ask the question What did fTom) have?> to 
elicit the response (He^ / She) had'(a lat / thfe wrd '*us' 

Standard Presentation t>f a Neir Symbol ^ 

1. / Introduce the word^hat' and the iyiribol 'h'. ^ 

I- 

* « • 

2. Give imnediate reading practice, concluding with the word 
•hat' in conpatispn with several other previously Itfamed 
words. > 

-Include the letters 'b' and 'n; in the practi^^ severaF times 
so that they can be differentiated from the leiter 'h' . . 

- . ' V 

3. Demonstrate the printing of the symbol 'h' arid the word 'hat', 
and give imnediate siq[)ervised practice. »• , ' 

■ h » down t^)" and over ' .- 

Call the students' attrition to the heig}it of the letter 'h^, .' 
conpiring it, with 'b', 'd', and 't'. CcRq;>are the letter 'h' • 
also with the letter 'n' ; if the first downward stroke is not 
longer: than the curved part, the letter 'h' will look like the 
letter 'n'. : ^ ^ ^| 

4/ Guide the studraits in reading the new word 'hafi'., by replacing 
the letter 't' of 'hat' with the letter 'd'. \ 

^ Individual Practice: Suggestions 

Select appropriate practice activities frcmi those alteady 
described, and ai^ly them to the new work. - - 
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LESSON ISA. 



r 



OBJECTIVES 



Id Read nm yards by 
' adding an initial 
consonant to a i#ord 
that .has already, 
been learned* • 



V 



2. WrJ.te the new i#ords 
from dictation in 
the same way • 



INSIKUCnONAL 
EX/WPLES 



*h + and • 
Jhand 

h ♦ it = hit 



SnXIEKT CQNmiBUnON 
FROM PREVIOUS LEARNING 



a* Symbols already learned: 



a . "^d h^ m s 
b e J. n t 
c -g I P iH 



b • Oral lcn0irledgei>£-tfae 
words 'hani*^^ •hitV 



Ability to read and 
write 'and* and 'it'* 



'^Spec ial Msiter ials - - 

— ~ ^ - ; 

- Cards for the symbols and words in Lessons 5* ISA/- : 

. Preliminary Review 

The students identify some synibols.and words already learned, 
ukrluding 'and'^and 'ft', and write several rfrom dictation. 



New Wbrk 



Oral Reminder 



-V 



Refer to your own hand or the students* hands to elicit the 
response hand , or ray hand > or It's my hand . Use the. word hit in 
several instructions » .such as Hit the taETe or Hit the tablewith 
your hand > 

' 112 



B. . Presentation 



!• Guide the students in^readin^ a new word by buildii^ on a 
known word it contains^ 



a. 




•hand' 



Exanple Language 



Read this word. (Shdir the word *aiid'0 
What sound does this/letter wake?: (Show the syinbol 'h'i) 
Say that sound befo/e the word 'an^U (Place the letter 

•h' in front>6£ th^ word 'aiii' .) . 

Now read this new word. \^ hand»^ 

Read these words. (Cov^r and uncover the letter 'h'.) 

and hand and v. .hand. 

N 

Repeat the procedure for the word 'hit^. Begin with 
the word 'it'. 



b. 



2. Guide the students' in writing the neiTw^yrds by listening^ / 
their ccnnpon^nt sounds. ' % 



\ 



Exantple Language 



Let's write the new words. (Remove the words 'mnd' sind 'hit* 
from the board or chart.) ; / 1 

First, write the word 'it'. (Pi^onoupce the sounds separately, 
if necessary.) ^ / ' | 

Now write the letter 'h' at the beginning of the word 'it|. 
(Check the students! work/iinmediately to make sure t^iat 
they have written the letter 'h' at the bjeginning.) 



Read the word^ 



hit. 



Write the word 'and'. 

Now write the letter, 'h' at /the beginning of the word '« 
Read the word. hancr. / 



han^. 
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3. Write some of the following words on the board » oi^ by one 
and ask the students to tell you the short word inside. 
Draw a circle around it. 



/ 

/ 

/ 



m(aT) b(2) h(a^nT) / 

• c(u2) s(a7) 
b(a7) 

Individual Practice: Suggestions 

■ ■ ■ ' ■ • - ll. • 

Select aj^ropriate practice activities from those e^iu:;eady 

described, and appl^ them to the new work. " 
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LESSON 19 



OBJECTIVES 



1.- ^ywie sound of the 
syrool^: 



2. Write the symbol 'oM; 

3. Read and write the / 
word Mo^' . ^ I 



INSniUCTIONAL 
EXAMPLE 



dog 



SnJUENT CONTRIBUTION 
FROM PREVIOUS LEARNING 

^: Symbols already learned: 



a 


d I 


h 


m 


s 


b 


e 1 


i 


n 


t 


• 

c 


g ^ 


r 


P 


u 



b* Oral knoi^ledgeT^of the 
word 'dog\ 



Special Materials 

■ • 1' - " ' ' - • ^ i ' 

A picture of a dog; cards for the syflibols and words in Lessons 5-19. 
Preliminaiy Review ^ ' \ 

1. The students identify some symbols and words already learned ^ 
including 'bed* and 'big', and read several sentences in the 
pattern It's a (bag) . 

2. The students pronounce a few familiar words that contain the vowel 

; sound of the word 'dog'. (Select only those words that the students 
' know.) 

'Bcamples * • 



hop 
mop 
top 
pot 
not 



dot 

stop 

on 

frog 

dog 



Ill 



New Work 

A. Oral Raninder 



Use a picture to elicit the response dog , a rog , or It's 
a dog . y- 

B» Standard Presentation of a New Symbol 

1. Introduce the wbird *dog* ani the symbol ^o* • 

2» Give iinmediate reading practic^, concluding with the word 
*dog* in conparisqn witii two orN^Juree previously learned 
words* 

Include the letter *a* in the pract\ce several times so that 
•the letter *o* can be differentiated from the letter *a*. 

3- Danonstrate the printing of the letter 'o* and give inmediate 
supervised practice. ^ . 

o = around and around • 

Be sure thit the students move their pencils in the correct 
direction tp form this letter, 

C* Individual Practice:^ Suggestions i 



Select appropriate practice activities from thpse already 
described, and apply them to the new work. 



\ 

\ 



1 
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LESSON 19A 

0 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLES . 


STUDENT CONmiBirriON 
FROM PRE)p»UgI£ARNING 


Read, and write from 
dictation, new words 
(known orally) by 
applying knowledge of 
sound-symbol relation- ^ 
ships. 


e.g., TOP 
top 
dot 
pot 
on 


a. 


Symbols already learned: 




a e l p 
b g ,m s 








i 


c 4i n t 
(jifi 0 u 








b. 

i 


Oral knowledge of\the^ 
words selected for\ 
reading. \^ 



Special Materials 



: Pictures or real objects to illustrate nouns, such as and pot ; 
cards for the symbols and words in Lessons 5-19Af a s^t of Word Bingo 
cards in the. style of Sample # 7' (pages 116 and 117) . 

Preliminary Review . . , 

' The students identify some symbols and words already learned, . 
incJ^iding 'dog', and write several from dictation. . 

New Work ' . ■ ^ . " - . 

~~~ ■• / 

A. Oral Reminder / 

Use feal objects or pictures to elicit responses such as a^ p 
and It^s a pot . • Use the letter 'i' or the period at the end oFa \ 
sentence to elicit a dot . Talk about the t02. of objects, such, as a 
mop, a pot, a table, or a page. Put various objects on^ others. 



Presentation 

T 




!• Guide the students in reading the new words by saying their 
cpn^wnent sounds • . (It is not necessary to use all these * 
words.) \ 

a. mop 

b. top 

• c. pot (Show that *p* and *t* ^thange pljaces,*/) 

d- dot 

e. on 



2. Guide the students in writing the new words by listening to 
their coinponent sounds. ' 



IndiviS^l Practice: Suggestions 



Select appropriate practice activities from tiiose already 
described, and apply them to the new work. ^ . ' 

P|ay Word Pingo. -It is now possible to have very realistic 
gsimes, with the words arranged in five, coltmins according to 
the five basic vowel sounds. Sample #7 on pages 116 ^md 117 . 
shows alrangements for two cards that might be^made for use \ 
at the end of this lesson. It is also necessary to have a 
set of word cards for the Reader to draw frc«h and a quantity 
of small "counters** for covering up the words that have been 
called. . * ^ 

A list of words that are available for Word Bingo by the 
end of Lesson 19A follows this lesson. ^ 

Students \ij\o have been playing Vocabulary Bingo or * 
NUniber Bingo during Communicatiqi activities, or students i^o 
were already avid Binga pjayers. before entering the Fluency 
First course will need no' introduction to the game. The 
instructor can sit beside anyone who does^not know how-to \ 
play and give him some guidance ait first. ^ * 

Train the students \^ act as Readers to refer to the 
colunsi in which a word is located by saying the sound of 
the letter* • 



Example Language 

under the *a\ *gas^ 118 
... under the ?oS ^dot^'v 



..0 



H4 



This "realistic Bingo approach will help both Reader and / 
players to pay attention to the vowel sounds and recognize 
their synibols, ; 

The students may be slow at first in finding the words* / 
The Reader should not. proceed too fast, ' 



lis 



Word Bingo 

List of t«ords that may be available for Word Biqgo by the end 
of Lesson 19A. 



a 




i 


0 


u 


i 

and 


bed 


bic 


dot! 


( bus' 


at 


end * " 


hit 


dot 


but * 




* JilCJi 


XJi 








net 


it 


hot * 


cut 






• V 






^CUI 




tin 


not 1 


ntit 


\* can. 
^ , cap 




sit 


on • ^ 


sun 


• gas 






pot 


up 


had 






top 


us 


hand ^ 


r 








hat 










man 










mat 










pan 










r 5at 

1 











* These words have not been specifically mentioned in the reading lessons 
i thus far, but the students have the loiowledge that is necessary to 
i deal with them* 



V 
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Sanple *7. 
Word Biiigo. 

Exaniples of two cards that can be made at the end of Lesson 19A. 



Q 


e 


1 

. I- 


0 


u 












man 


net 


it 


mop 


GUp 


ai 


men . 


tin 


1 

doi 


nut 


. bat 


end 


bVg 


pot 


bus 


■gas/ 


pen 


hit 


on 


U s . 




• bed 


pin 


top 


gun' 



a 




. 1 


Q. 




pan 


pen 




top 


up 


cap 


:htdi 


i 

1 

fin 


\ 

dog, 


cut 

\ 

\ 

\ 


— '4 — 


ten 


in 


got 


\ 

\ 

sun 

• 


and ' 


net 


it 


not 


cup 


camp 


end 


sit 


on 


bus 
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LESSON 20 



OBJECTIVES ^ - 



1« Ready as a sipit- 
ycftdf the article 
•the* as part of; a 
vom phrase. 

^2. Write the lyrticle 
•the* as part of a 
noun phrase. 



INSIKUCTIONML 
EXmPLES ^ 



e.g. 



the man 
the ten inen 
the big tin. 
can 



. SIUXNT GOUnUBUriGN 
FiUN PREVIOUS IJSARNINS 



a. Synbols already lea: 



irned: 



a 


e 


I 


P. 


. b " 


g 


n 


s 


C'.. 


h 


n 


t 


d 




p 


. u 



\ 



bi. Oral kfcowleclge 'of the^ 
pronunciation of jthcT ' 
and its use before a , 

c. Ability to read axtd 
* write the other wrds 
in the noun phrases. 



Special Materials * 

» 

\ Pictures &r objects to illustrate at least "ten af the words learned 
in^Lessons S-19A; oards for the wordsvand symbols in Lessons 5-20. Be 
sure to have at least one separate card for the new sight -word 'the*. 



Preliminary Review 

The students identify many of the symbols and words already learned. 



12; 



> 



New Wbrk 



A. Oral Reminder 



The students say .the words for the pictures or objects you 
have collected. Give a model , such^^as nan , so that^ the noun is 
said by itself. ^ ^ 

Begin again with a model, such as a man , so that the indefinite 
art;icle /a* is sp6ken before each noun. 

Begin again with a clearly spoken model, such as the man, so 
^hat the, definite article *the* is spoken before ^ch noun, y 
:ourage the students to say the article very clearly. 



B. 



Presentation 



1. Introduce the definite article 'the*. 



Exanple Language 



2. 



Read this word* (Show the card for *man*.) ^ 
Now look. (Add the card for the article *the*, leaving 

a clear space between the article and the noun.) . 

the man. 

Read these two words: the man . 

Repeat the procedure for three other nouns. Then continue 
with at least ten more nouns, but try to get the students to 
read the two words without your help. ^ 

Give inmediate reading practice, from a list that shows many 
nouns preceded by 'the* but includes a few nouns by themselves 
and a few nouns preceded by the indefinite article *a*. . 



Exang)ie 



the man 
the men 
tile dog 
the cup 
cup 
a^cup 



the pan 
the mop 
a hat 
a bed 
the top 



bus 
a bus 
the bus 
gun 

the pen 
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3. Add a brief practice in reading longer phrases such as 
the big box , the ten men , the big tin can . 

4* Demonstrate the printing of t^e article 'the', and give 
imnedxate supervised practice in writing 'the' with a noun. 

Bnnphasize.the inqportance of spacing. Insist on a small 
space between tte article and npun^- and a wider space 
before the next article and noun. 

' \ , ' ' * ' V 

C. Individual Practice:; Suggestions 

1^ Give the students the word cards that show nouns and ask them 

to. write a line of each word, preceded by the article •the', on • 
their practice papers. ^Whm a student finishes a line, he can 
trade his card for anotiker student's card and continue. 

- 2. Continue with other appropriate practice activities described 
' in previous lessons. 



'I. 

12 i) 
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OBJECTIVES 



INSiniCriONAL 
EXAMPLE 



SIUDEMT OONIRIBUnON FROM 
PREVIOUS LEARNING 



1. Rdad and write 
the plund of 
a noiaiy the 
sixig^ar of. 
i^iich: 

h. can be read 
by the stu- 
dent; 
b. ends in an 
j invoiced con* 
/ sontnt; 
' c. is iegularl)r 
sade plural 
by: the addi- 
^ ticii of the 
letter 's'. 



e:g;: 



a. SyAols already learned: 



cap 
cups 



b. 



c. 



a 


e 


I 


P 


b 


g 




■ s 


c 


. h. 


n 


t 


d 


i 


0 


u 



Oral hioifledlge of framing 
a noun plural by the 
addition of the soind /s/. 

Abilitx to read, and Write 
the singular nouns se- 
lected for use in this 
lesson. 



:ial Materials 



At least three sets of several siinilar objects , such as cups, caps^ 
Its, luits; wrd cards for the singular noms selected for practice; 
^tter and number syiribol cards from Lessons 1 -.19. Worksheets in the 
ityle of Sanple #8 (pages 124 and 125) are useful. 



. CAUTION 

Be careful to select for this work only those nouns that 
end in the consonant letteis 'p' and 

The students have not yet learned to read the other un-^ 
voiced consonants or consonant conbinations (^f*, 'k* 
*shS *thO; and nouns that already end in^the letter 
not made plural in the way practised by^this lesson. 

ALthoiigh. a singular noun that ends in a^ voiced consonant 
(e.g. 9 dog) is regularly made plural in luting by the a^-* 
tion of the letter *s\ that letter is i^ronounced with the 
voiced sound / t / rather than the invoiced sound / s /. 



• are 
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PjdlijmttY Review 

Iho students identify the singular noins ending in 'p'/ and 't', idiich 
they have leaned to read, and write several from dictatic"^ 



}' 



Bmifie: net 
■at 

-T--. cap 
caap 
cap 
cat 



nut 

bat 

hat 

nop- 

dot 

pot 



^» Wnitr 



A. Oral Rounder 



/ 



\ 



Use the objects to elicit the responses one (fciy) , .(three) 

Jn your omi speech, enidiasize slic^tly both the singular 
ending and the plural epdi^g* and encourage the students to do 
the san^. ""^ / 



B. Presentation 



ERIC 



1. Introduce 's' as a plural ending. / 

Bilist the students' help in labelling the' objects with a mn- 
ber card and a- word card.. Spread the cards out so' that the 
students can scan them quickly. / 



Hxanple Language 



a. (cups) 



Wiat's this? a cup 

Fir^ the word card for 'cup'. 

be seen.) 

How many cups? ^.cne. 

Find the nmber card for '1'. ( 

of the word 'cup'.) 1 cup. 




the word \ihnp it can 
the mMber in front 

/ 12"^ 



/ 



/ 



/ 
/- 
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New, how ttany a|>s? (Add a second cup») ^ two. 

two 'c^Jf^s. 

Find the nuriber card &r (Put the nwber '2' in 

front of the word *cup* and remove the miribe^r .) 
Listen. *2 cup. Is that right? Whftt should we say? 
two cups, 

What^s the last sound of the word 'clips'? - 7 s / 
Fiid the letter card for ^t sound. (Put the letter 's' 
at the end of 'cup.') 
> Ncfw read it. 2 cups/ 



Ifrite on the board ^1 d?) - 2 ops' • \ 

b. Repeat, the procedure mth at least one other \noun. 

2. Give imediate reading practice. 

a. Hive the students read the singular noixi on a wnrd card 
and then read the plural as you add the letter card 
shewing *s* to the end. 

b. Have the students read some of the singular and plxnral 
noms from the dialkboard in random order. 

3. Ask the students to write several exanples of the singular and 
plural forms of a noun^ preceded by jf^nisriber syvbol. 

Exanples: I cap 3 caps 

1 nufe 8 nuts 

Individual Practice: Suggestions 

1. The students need to have a great deal of practice in reading 
singular and pitxral^^noiais so that they will learn, to pay at* 
tention to the endings^|)f printed words. Simple reading work- 
sheets > with no picrSres^ .are useful. 

2. Individual Picture^Word worksheets , in the style of Sample #8 
can provide self*checking reading and writing practice. 

3. , Plural pages may be added. to' the Word Scrapbooks. Each page 

should show only one kind of item^ such as cBps^ and be labels- 
led with the mml)er as well as the plural noun. 
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Sanple #8, Side 1. 

Self-Checking Picture-Word Worksheet 

Plural nouns. 

From Lesson 21 onwards. 





• 



8 'Hais^ 





I mo p 



3 cats 




I net 



. 12!} 
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*4* 



Smple #8, Side 2« 






\ 



ERIC 
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LESSON 22 



dBsJECriVES 



INSmOIONAL 
EXAMPLE 



SIUDOn* CXKmiBUTION FROM 

PREVIOUS UBARNING 

■ / 



1. . Say the ^oiind of 
the syri)ol: 



2. Write the sygibol 
♦1'. 

3. Rsad and unite,, 
the WTd 'leg.' 



leg 



a. Synbols alread/^ learned: 



a 


6 


I 


P 


b 


g 


m 


s 


c 


h 


n 


t 


d 


i 


0 


u 



b. Oral Icnowledge of the 
wo^d 'leg.' 



Special Materials 



A picture, such as the one on page 10 of Book 2 in Skills of Brtglish, 
that shows the hunan bo<3ty'; cards for the words and synbols in Lessons 5 - 
20. 



Preliminary Reviev 



1. 



Ihe students identify some synbols and words already learned, 
including the synbols 'g'. and 'e'. 

Include also a little practice in reading plural nouns >^ich 
you show by adding the card for the letter 's' to the end of 
a card showing a singular noun. 

Ihe students pronounce a few familiar words containing the 
sound / 1 /. Biphasize the / 1 / sound slightly. 



Exanples: 



look 

long 

li^t 

listen, 

like 



girl 

tall 

bill 

■small 

leg 
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New Work 



A. Oral Reninder 



Ask a question, sisch as Khat part of the man's bocly is this? , 
to elicit the response leg, or his. leg , or It's his leg» ' ^ 



B. Standard Presentation/of a Nb» Syaibol 



1. Introduce the wrd 'leg' and tiie syabol '1'. . 

2. Give innediate reading practice, concluding with the new word 
'leg' in coi|>arison mth two or three pre\iousl:)r learned words. 

3. Disannstrate the printing of the syAol '1' and the word 'leg'^ 
and give imediate si|)ervised practice. 

i - down ... 

Bqphasize the height of the letter as you desnonstrate. Com- 
pare the height of '1' with that of the letters 'b', 'd', 
'h', 't», and cipital 'I'. . 



C. IndividiMl Practice; Suggestions 



Select appropriate practice activities from those slreBdy de 
scribed, and apply them to the new niork. 



/ 



/ 



13; 



OBJECTIVES . 


. iNsnajqriONAt 

• .EXAWpS 


SIUDENT OGNmiHTriON FROM 
PREVIOUS LEARNING 


1. ' Rfiad^ and wfxte 
from dictaticnV 
nennior^s Qoioim * 
prally) by ip- 
. plying knoirtr 
edge of sound-. ' ^ 
sySbol xelation- 
ships. \ 

« - ' ♦ 




Synbols already learned: 


/' lot 
■ ', //■ last 

II 




a e I 0 . u 
b g 1 p 
c h m s 

. 'd , i n . t 




// 


b. Oral bioKrledge of thfir 
* vpords selected- fbr 
reading. 

* 










Sjpecial hfatexials 


/ 







■/' 

A page fxxxn'a mail/ order catalogue showing a display of lanps; cards 
for the-.^ribols, and words in Lessons 5 .- 22A. 



Preliminary 'Review * . 

. Hie students /identiify son© symbols and. words alrea^ learned, in- 
cluding 'leg' , and write several from dictation. 



New Work 



A. Oral Reminder 



Use a catalogue page to elicit the responses lanp , lamps, and 
a lot of lamps. 
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Pxesehtation 



1/ Guide the students in reading the neiir word^ by saying their 
coii|)onent parts. 

Take advantage of this opportunity to use the phrases the last 
letter and the last sound before you present the \mrd 'last' 
for. analysis » 

a. laap laii|>s) 

b. lot * * 

c. last . / 

2« . Ckiide the students in writing the nen words by listening to 
their coiqponent sounds. 



Individual Practice: Suggestions > / 

, Select appropriate practice activities fro^ those alrea<fy de- 
scribed, and apply them to the new work. 

Lidude some sentence practice , incorporating the new work 
that the students have been learning. 

Examples: It*s a lanp. 

It*s a big lamp. 
It*s the last lanp. 
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LESSOr^ 



23 



OBJECTIVES 



INSinicnONAL 
EXAMPI£S 



STUDENT ooNnaninoN. fron 

PREVIOUS I£ARNING 



1. Read and write 
. pxepasiticnal 
: I^iiases and sen- 
tences that cen- 
tal pimosi- 
. tional pfirases. 



a. in on at 

b. e.g. 9 

< in the cup; 

- a pen-in a 
cup. 

It's at the 
top. 

- It's a pen 
in a cip. 



a. Sywbols already leaxned: 



a 


e 


i 


0 u 




b 




1 


P 




c 




B 


s 




d 


i 


n 


t 





b. Oral kKwiedge. tof the 
, use of prepositional 

phrases. 

c. Ability to read and write 
the other wtdi ,ised in 
the phrases and sentences 



Special Materials 



Objects, such as a cup, cxp, hat, pen, ,pin, and bag, that can be placed 
in diffiBTent relative positions; any book fron Skills of Biglish ; cards 
•for the synbols and words in LessonS 5 - 22A; sons cards showing prepos- 
itional phrases; Picture-Phrase woricsheets in the style of Sample #9 (pages; 
134 and .135). 



Preliminary Review 

» * 

The students identify sone syiriwls and words already leaxngd, in- 
eluding 'in', 'on* and 'at'. ^ 



NswUbrk 



A. Oral Reninder 



Place the objects in different relationships to one another ijig,j 
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order to elicit oral responses in phrases or sentences. 



ExaiDle Language 



Where's the (09)? in the G^^g). 

••• It's in the (bag). 

Where's the pen? It's in the cup. 

' \ ... It's on the 09. 



What's this? 



• • • a pen in a. cup« 

... It's a pen in a cup. 



Is the picture of a (boat) at the top or the bottom of this 
page? at the top. 

It's at the top^ 



r 



Presentation 



If Introduce the reading of prepositional phrases. 

Qilist the students' help in labelling the objects. . S|>read 
the word cards out so that the students can scan Hnm quickly. 
You can write the words on the board or place the word cards 
in position wherd the students can; see trym. 



Exanple Language 



a. (Place a pen in a cup.) 



What's this? (Touch the pen.) 
Find the card(s) for 'a pen'. 
Read these words. a pen. 



a pen. 



(Put the cards in posi- 
tion or write the words on the board.) r 

What's this? (Touch theSa|).) a cup. 

Find the tard(s) for 'a cup'. 

Read these words. a cap. Ofrite then.) 

Where's the pen? 



Find the card for the word 

Read this word. in. 

and 'a cup\^ 
Now read all these words. 



It's in a cap. 



'in'. 

(Write '^' between 'a pen' 
a pen in a cup. 



b. Place the pen across the top of tiie* cup and repeat the 
procedure to produce a pen on a ojp. 



c. Repeat the proceduret giving a gradually diaiidshing 
anouit of helpt for another pair of phrases, svda as 
a hat in a bag and-a hat on a t ig > 

X.' * 



Give iMiei^ate read^ practice. 



Exaq;>le: in 

in a op 
in a bag 
on 

on a bag 
on the^bag 
etc. 



at 

at the top; 
on a h^t 
in the iiat 
a cup on a bag 
a CBp on the bag 



Help the students to read a phrase as a thoug^t-groi?, ihl;(k)d 
zhythm, just as they learned to s peak the phrases riiythnically. 



Ask the students to write several examples 'of the. phrases. 
Check their work iimediately to ei^ure that the spacing- 
between words is Rood. ' 



Individual Practice; Suggestions 



1. Ihe students need to have a great deal of practice in reading 
prepositional phrases, and sentences that contain :^»-phrases 
so that they read accurately and pay attention to detail. 
Sinple reading worksheets ^ with no pictures, 'are useful for 
this purpose. 



133 



Wdrksheets. in the style of Sanple #9, provide yery helpful 
self-checking reading and writing practice. 



Include some practice of sentences that contiain these phrases » 
especially for those stud^ts who can write the short phrases 
easily and quickly. ^ 

» • 

Exaiq>le: It's the last ci^in the bag. 



\ 



134 



Sanple #9; Side !• ^ 

Self*ChecKing Pictiqre^Fhrase Worksheet. 

Prepositional j^ases. 

From Lesson 23 om^ards. 
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SON 24 



OBJECTIVES 




SraUCTIONAL 
EXAMPLES 



snjDEwr coNTiaBirrioN frcm 

PREVIOUS LEARNING 



1. L Read and write 
hew words 
(kncMd orally^ 
hy applying^ 

kncwledge 
sound*s)an|i61 
relatic 

2. Read ^.itnd write 
sentences made 
ne^tive by the 
>^rd 'not*. 

V 




!• not got hot 

J- j 

2 • e • g* f 

- It's not biii 

- It's not a 
. mop* 

- It's not at 
the top. 



a. Synfcols already learned: 



a 


e 


I 


0 u 


b 




1 


P ^ 


c 




m 


s 


d 


^ i 


n 


t 



b. 



Oral loKMledge of the 
words selected for read- 
ing and of the use of 
'not' to make a sentence 
negative. 

Ability to read and 
write the other words 
used in the sentences. 



special Materials 

Cards for the synibols and words in Lessens 5-24; worksheets in 
the style of Sanple #10 (pages 138 and 139). — . 



Preliminary Review 

The students identify some syinbols and words already learned, in- 
cltiding the letters 'n', 'g', and 'h', as well as the^w6rds 'dot' and 
'pot.' ! 

New Work .1 



A. Oral Reminder 

\ 

•1. Announce that you want to find 4 certain ^tord card, such as 
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bus* Dien hold up some cards, one by one, shake your head, 
mS siy IVs not the word ^busS Get the students to join 
you in saying the sentence until you find the rig^t card. 

Pass out a word card to each student. Ask, yhat wrd did y 
get? to elicit the answer I got the word -ptiit'). 



B* Presentation 

!• , Guide the students in reading new words by saying their coa- 
ponent sounds. 



2, Guide the students in writing the new words by listening to 
their caapanmt sounds. - j - 

Z.. Write a negative sentence, such as It's not a inpp , and ask i 
student to point out the words you say. / 

4. Give a, short practice in reading and writing pairs of sen- 
tences, .the second of which is the negative of the first. 



C. Individual Practice : Suggestions 



A worxsheet in the style of Sample #10 will provide- reading 
practice and self -checking writi^ig practice. The students should 
read all the sentences on Side 1 first. Then they should use Side 
2 as a guidcf fbr writing, copying the affiinative sentences on 
their practice papers, and writing the negative of each sentence 
underneath. 



a. got 

b. hot 



c hot 




It's hot. 
It's not hot^ 



It's a hot pot. 
It's not a hot pot. 
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Sample #10, Side 1. 
Negative sentences. 
From Lesson 24 onwards. 





* hn-fc. 






not hh-t . " 





Tl/s 


* not 












- d 


hot 


pot . 




It '6 


not 


a 


hot 




Its 


in 


the. 


|O0t • 














rt.s 


not 


in 








the 




nin 


in 






the. ' 


hon. 










not 


the 




io/n 



in thp, ha g , 
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Sanple #10, Side 2/ 



Its hot. 



^ a 



in 



thft po-i 



Its t he la st 



to <n 



the. bag> 
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LESSCN 25 



. \ 



/ 



OBJECTIVES 



1. Retd and write the 
word *the* when 
spelled with a 
capital T. 

« 

2. Read and write , 
sentences of which 
the subject is a 
noui preceded by the 
definite article. 



iNsnuprioNAL 

EXAMPLES 



1. The 



2 • f 
The dog 

■ sat in 
the sun. 



SIUDEMt'OONnUBOTIGN 
FRONPNEVIOUS LEARNING 



a. Synbols already learned: 



a 


e 


I . 


o\ 




b 


g 


1 


P 




c 


h 


m 


s 


\ 


d 


if 


n 


t 





\ 



b. Oral knowledge of the 
sentence and, tenses used. 

c. Ability to read, and write 
the otlser wrds used in 

/ tHe ^sentences; , 



Special Materials 



Three simple sketches: \ 
!• a nan holding a big dog on a leash; 

2. a dog sitting in the sun; 

3. a cat sitting on a inat. , 

Cards for the words and syinbols in Lessons S - 25. 



Preliminary Review 



The students identify soin6 letters and words. already learned and 
write a few from dictation. Include the following in this review: 



the 
It's 

had- 



'sat 
man 
dog 
big 



cat 
mat 
in • 
on 



ERIC 
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Nen Work 



A. Oral Reminder 



Use the sketches to elicit oral responses from the students. 



Example Language 

What does the man have? 

•Where's the dog sitting? 

What's the cat sitting on? — 



The man has a big dog. 
Ihe dog is sitting in the sun. 
The cat is sitting on a mat^ 



(Cover the sketches or lay them aside » and continue.) 



What did the man have? 
Where did the dog sit? 
What did the cat sit on?" 



The man had a big dog. 
The dog sat in the sun. 
The cat sat on a mat. 



*B. Presentation 



a. 



\ 



\ 



ERLC 



2. 



Introduce the capital *T' at the beginning of a sentence 
by building up the sentence backwards. 



Exanyle Language 



\ 



The dog sat in the sun. Where did the dog sit? 

in the sun. (Write those three words.) ' 

Read these words. in the sun. ^ 

What did the dog do .in the sun? It sat. 

(Write the word 'sat* in front of 'in the sun'.) 

Read these four words. sat in the sun. . 

What sat in the sun? the dog. (Write the 

words in front of the others, using a coital 
'T'.) 

Read this sentence. The dog sat in the sun. 

What's at the end of the sentCTce? (Point to the 

period.) a dot. 

Look at this word 'The'. (Write it.) 
Look at this word 'the'. (Write it.) 
They're the same word. The word 'The' begins with a; 

capital letter. 
.Why? ... because 'The' is the first word in the 

sentence. . 
A sentence begins with a capital letter. 

b; Repeat the process for the sentence The cat sat on a mat . 

c. Write the sentence The man had a big dog and ask the 
^ students to read it. 

Give imiediat^, simple reading practice from a series of / 
sentences that all begin with the words The man had ; . . / 
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a/ 
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>les 

Thi itti had a gun. 
The nsk had 10 luits. 
!nie nivshad a cup and a hot pot. 
• • • otc* 



Denohstratdv^the printing of a the capital 'T', and give 
ianediate si 
Call the si 

in relation to\the letters 'h' and 'e'.Xand to the position 
of the cross-stV>ke on the top of the aoifflward stroked 



sndsed practice in writing the word 'The' . 
snts' attention to the height of the let^r. 



T «■ down 



^across 



' Have the students 6f3py one or two sentences . Make store 
tiiat they remeni^r to put a period at the end. 



Individual Practice; Suggestions ' 

1. Simple worksheets that contain many sentences for reading (and 
' some cq[)ying) are useful. 

2. l£ you print the soitences on separate long,. caiMs, you can let 
the students use them for reading and writing practice, trading 
with one another Mien they are 'reafy. You will also be able .to 
use the sentence cards for reviews during succeeding lessons. 

3. Instead of having the students write a s' utcnce to describe a 
picture, let them illustrate the sentences that they copy (or 
compose). They can add these illustrated smtences to their , 
Sentence Scrs^books. - * 



U 
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LESSON 26 



OBJECTIVES 



INSTBUaiOKAL 
EXAMPLES 



SIUDENT OOKmiBUriON 
FROM PREVIOUS LEARNING 



1. Read, as a sight-word, 
the verb foim *is*. 

2. Write sentences that 
contain the verb *is* 

3* Conpare an oral sisn- 
tence with a written 
one in order to 
identify a word that 
has not been read 
before. 



1. is 



a. Symbols already leaned: 



2. 



e.g.. 
The dog 
is big. 

The big 
dog is 
in the 
sun. 



b. 



c. 



a 


e . 


I 


0 


T 


b 


g 


1 


P 


u 


c 


.h 


m 


s 




d 


i 


ri . 


t 





Oral* knoi^ledge of the 
pronunciation of *is* and 
. its use in sentences. 

Ability to read and write 
the olJier words used in ^ 
the sentences. 



Special Materials 

Pictures, sketches, or objects to illustrate the example sentences; 
cards for the words and syid>bls in LesFons S - 26. Be sure to have at 
least one separate card for the capitalized sight *word *The*. 



NOTE 

Notice that there are no new symbols to be learned. The only 
reason^: for treating the coninon word *is* in a special lesson, as a 
si^t-word, is that the synbol *s* in the word *is* does not have its 
regulai\ sound; it has the voiced / z / sound instead. 



Prelminary Review 



The' students idmtify sane of the syinbols and words already learned 
and read. some of the sentenciss that they practised in Lesson 25. 
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Oral. Reminder 



I 



Elicit conplete sentences-with a noun subject about ei^t of\ ten 
of the pictures or objects you hav^ been using » by saying .a related 
sen.tence with a" pronoun subject. Give several models first. 



Exanple Language 

It's big. The dog is big. 
It's in the sun. 
He's in the bus. 



The dog is in the sun. 
The man is in the bus. 



It's big. It's in a bag. The big gun is in a bag. 



Presentation 



Introduce the word 'is' by showing a couple te sentence that 
ccaitains it. . Ask the students to locate the word by comparing 
the oral and written saitences. 



Exapg)le Language 



a. 



b. 



Listen. The dog is in the sun. 
Now look. (Write' the sentence.) The dog is in the 
sun. 

Let's say the sentence and count the words on our 

fingers. (Lead the group in counting out the six 

words while you say them slowly.) 
Which (me is the word 'is'? Let's count again. (This 

time» stop when you reachvthe word 'is'.) 
It's the third word. Find it in the scntmce. Count. 

First, second, third: 'is'. (DrsM a circle 

around it.) 
Read this word. is. 

Read the irfiole sentence. The dog is in the 

sun. 

Repeat the procedure for the sejitence The big gun is 
in a bag . 



2. Give inmediate reading practice from a series of sentences that 



contain the word 'is' 



Ask the students to point out seVeral words in each sentence, 
including the word 'is'. 

3. Have the students write the word 'is' several times and copy 
one of the sentences that they have read. Oieck their work. 
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C. Individual Practice; SUggestichs 

1. Sinple worksheets that ccmtain many sentences for reading (and 
some cqiying) are useful*. * ' 

2. The students can conpose their 'oim sentences from small word 
cards 9 which they: may actuaj^ly^mal^e first themselves. They will 
need extra cards for the structpre words (such as *the* , *a* , 
•The', 'is', 'in% etc.) that ai^>ear very frequeihly. Include 
some cards with nothing but a clot (as a period) , am. insist that 
the students conclude each sentence with one^ • \ 

All the sentences that the istudents compose in this ws^ ^uld 
be checked, and corrections made by the student, if necesss 
Be sure to make the diecking^ process profitable to the stude 
by having him read them to you. In tiiat wiqt, he is likely to 
hear for himself if the sentence is not correct. 

\ ' 

3. More pages can be added to the\ Sentence Scrapbooks, as the 
students wish or as time permits. 
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LESSON 27 



QBJEaiVES ' 



X. Read and write the 
^"^^ word 'Is' , with a 
capital letter. 

2. Read and write 
questions that 
begin with •Is'. 

3. Recognize and 
write a question 
naik at the end of 
a question. 



INSTRUCriOKAL' 
E}U»1PLES * 



1. Is 



2f 3. e.g. f 

Is the 
(hig dog) 
(in the 
sun)? 



STOTENT COWTRlbUriCN 
FRCH PREVIOUS LEARNING 

a. Symbols already ^eaxtied: 



a 
b 
c 
d 



g 
h 



I o 

1 p 

m s . 

n jt - 
^ n — 



T 



b. Oral loiowledge of the 
question patterns used. 

c. Ability to read md write 
the other, words used, in ' 
the sentence. 



Special Materials 



The pictures 9 sketches or objects used in Lesson 26; cards for the 
syiiiK>ls and words in Lessons 5 * 26; a few cards showing complete sen- 
tences that begin with 'It's' and •The*. • ' 

Be sure to have at least one card that show^ *Is* with a capital ' 
letter. 



Preliminary Review 



1. The students identify some of the synbols and words already learned 
and read some sentences » such as. It's a (dog) "^and The (man) "is (in 
the bus). * . , 

2. The students write two sentences from dictation. 



New Work 



A. Oral Reminder 



ERIC 



Have th^ students ask and an^^er questions .^Ijout pictures or . 15 J. 
objects. Give several models' first. ' „ • 

■'■ ' ■ \ ■ ■ ' . '-■ • ■■ 



CI 



^aitple ^ Language 

Is it a dog? 

Is it big?< , 

IS;, the dog big? 

Is' the dog in the sun? ' * 

Is the big dog in the sun? 

..• etc. 



Presentation 



.1. ■ Introduce the new word by writing (or composing with cards) one 
_ of the questions asked by the students about a picture. 

a. -Ask. the students, to locate the word Us* by comparing the 
oral; and printed questions, as you did in the Lesson 26 
presentation*. - 

. b. Call their attention to the capital •I*, and elicit from 
them the reason for this. 

c. Call their attention to the question mark at the end. They 
should learn: 

This sentence is a question. 
This is a question mark. 
Every question has a question mark. . 

2. Write three or four more of their questions. Have the students, 
read them. Ask individuals* to point out particular words , 
especially the word 'Is^, and also the question marks. 

3. Demonstrate the formation of a question mark. Give iimediate 
supervised practice in writing one or two questions.* 

Individual Practice: Suggestions 

1. _A worksheet in the style of Sanple #1Q will provide practice in 

reading many questions, as well as self-checking writing prac-' 
tice. On Side 1 print a statement on one line and its question 
transfonnation on the next. On- Side 2 print only the state- 
ments , leaving a space for the questions , which the students can 
write on their practice papers and then compare with those on 
*Side 1. ' * ' 

2. Select other appropriate practice activities from those already 
^described, and apply them to the new work. ^ 
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LESSON 28 



.OBJECTIVES 



INSTRUCTIONAL 
EXAMPLE 



STTJDENT COhrrRIBUTION 
FROM PREVIOUS LEARNING 



1. Say the $ound of tfie 
synibol: . 



0 



1. Write tJie synbol 

3. Read and vrrite the 
word' •yes* . 



yes 



a. Synfcols' already leahied: 



a 


e 


I 


p 


T 


b 


g 


1 


P 


u 


c 


h 


m 


s 




d • 


i 


n 


t 





b. Oral knowledge of the 
word *yes* . 



Special ^Materials 



* The pictures, sketches, or objects used in Lesson 26; cards for the 
synfcols and words in Lessons 5 - 28; a few cards shewing conplete ques- 
tions beginning with *Is*. 



Preliminary Review 



1. The students identify sane symbols and words already learned, 
including especially words containing *e* and *s*. 

They read also several questions from Lesson 27. 

2. The students pronounce a few familiar words containing the sound 

/ y /• "Biphasize the consonantal sounJ of / y / slightly. (Select 
only those words that the students know orally.) 

Exanples • ■ ^ 

you young , 

your year 

. yellow yet 

yesterday yes 



If) a 
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New \^rk 



A. Oral Reminder 



Ask questions .about the pictures or objects that will be 
answered in the affirmative, with yes > 



B. Standard Presentation of a New Syrribol 

1. Intg^^jAice the word ^yes^ and the synibol ^ 

2. Give iimediate reading practice, concluding with the new word 
*yes* in conparison with two or three previously learned words. 

3. Demonstrate the printing of , the symbol *y* ^d the word *yes*, 
and give immediate supervised practice* 

y = down, round, up and down i 



Call the students* attention to the position of *y* in relation 
to the line. 



The letter *y* sits on the line, and the tail hangs down' 



C. Individual Practice: Suggestions 

\^ Selett ^propriate practS&e activities from those already 
described, and apply them to the new work. 



: ^ 
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LESSON 29 



- \ 



OBJECTIYES 



INSTRUCTIONAL 
EXAMPLES 



STUDENT CXINTRIBUTION 
FROM PREVIOUS LEARNING 



After reading a yes-no 
question, choose an 
appropriate answer and 
write it. 



e.g., 

Is it a dog? 
yes 

Is it a big 
dog? It's 
not a big 
dog. 



a. Symbols already learned: 



a 


e 


I 


0 


T 


b 


g 


1 


P 


u 


c 


h 


m 


s 


y 


d 


i 


n 


t. 





b. Oral knowledge o£ yes-no 
questions and answers. 

c. Ability to read and write 
the other words used in 
the sentences. 



Special Matericils .--"^ 

* 

Pictures and objects available in the classrocMn;. cards for the 
synfcols and words in Lessons 5 - 28; a few cards shewing conplete ques- i 
tions beginning with *Is* and conplete, negative sentences. 

Picture-Question cards, in the style of Sanple #li (pages 153 and 154) 



Preliminary Review 

1. The students identify some of the symbols and words, already learned, 
including especially *y* and *yes*, and read several yes -no 
questions and negative sentences. - , 



2. They write several symbols and words from dictation. 



New Work 



A. Oral Reminder 



Ask questions about the pictures or objects that can be answered 
Q either in the affiimative or the negative. Whenever a negative answer 

FRir required, elicit also a conplete negative sentence, with a nom as 

h^y^ subject, such as The man is not in the bus< 
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" ' NOTE 

In the following presentation, a question is answered in 
the negative by means of a qoirplete sentence* The word 'no' 
contains a letter 'o* that is pronounced irregularly and is there- 
fore not yet availuble for reading. If you prefer your stu- 
dents to write both 'yes' and 'no' as answers, present the word 
*no* as' a sigjit-wojd, in the same way that you presented the 
article *a* (Lesson 11), the article 'the' (Lesson 20) end the 
verb *is* (Lesson 26). ' 



B.. Presentation 

1. a. Ask the students to read a printed yes-no question con- 

cerning a picture or object they have been talking about. 

Example ; Is it a dog? 
Show the students two possible answers, 
yest 

It*s not a dog. 

\ 

Have both of the answers read and then ask. Which answer is 
right? 

Then have the students read the question and its correct 
answer together. 

b. Repeat the procedure, selecting a question that requires 
the opposite kind of answer. 

c. Continue having the students read questions (about pictures 
or objects that they can see) , but do not continue to show 
the two possible answers. Instead, spread out the word and 
sentence cards on a table, so that the students can scan 
than quickly, and ask then to find the right answer to a 
question. 

2. / /'Give some si?)ervised writing practice. (Continue in almost the 
same way, but ask the students to copy the question, choose the * 
correct answer by themselves, and write it on their papers. 
Check their work inmediately. 



15G 
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Individual Practice: Suggestions " - 

» 

Make some Picture-Question cards by cutting out pictures from a 
catalogue* or magazines. (The students can help you prepare them*) 
Print a yes-no question under each picture. x 

r Give each student a Picture- Question card. Ask him to copy the 
question and write the correct answer* When a student finishes the 
work for one card, he can trade^ cards with another student. 

^ ' When you check a student's work, r^nember that he should read it 
to you. Do not mark it in silence. The student should be learning 
how to check the correctness of his own written work by matching it 
with his spoken sentences. 



1S4 




Is ifie lamp on the 



mat 
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LESSON 3p 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLE 


> STUDENT CONTOIBUTION 
\ FROM PREVIOUS LEARNING 


1. Say the sound o'£ the 
syrnbol: 

2. Write the symbol 'r'. 

3. - Read and write the 
- word 'red' .' 


red 


\ 

\ 

b. 


Symbols already learned 

a e I o T 
b g 1 p u 
\c h ra s y 
a i n ■ t 

Or^l knowledge of the 
wor<i 'red'*. 

\ " 


• 
• 



Special Materials , 



Several familiar objects, some of which are red; cards for the words 
and symbols in Lessons 5 - 30; a few sentence cards. 



Preliminar>" Review 



1. a. TTie students identify some syirbols and words already learned, 

including 'bed', and read a few sentences. 

b. Say, Answer this question , and hold up a question card, which a, 
student will read to himself 'before answering. 

2. Hie students pronounce a few familiar words containing the consonant 
sound / r /• Do NOT select words suitfi as car, in which the letter 
•r' follows a vowel. Emphasize the / r / sound slightly. 

Examples 



run rabbit 

ran ready 

room rifle 

read restaurant 

right ' red 
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New Work 



A. Oral Remindcx- 



Use the objects to elicit the word red. 
Eyainple Language 

What's this? _ It's a (cap). 

What colour is it? It's (red). It's a (red) (cap). 



B, Standard Presentation of a New- Syirbol 

I* Introduce the word 'red' anS the synix)l 'r'. 



2. Give iinnoediate reading practice, concluda^^ with the word 'red' 
in coiipar ison with two or three previously learned words . 
Include the letter 'n' and words containing 'n' jseveral tunes in 
the reading practice so that it can be differentiated from the 
letter 'r'* - i 

3. Den^nstrate the printing of the synfcol 'r' and the word 'red', 
and give immediate supervised practice. ' 



r - down, up, round. 



Call the students' attention to the rounded top of the letter 
'r'. Check their work immediately to make sure that they do 
not make the 'r' look like an 'n'. 



C. Individual Practice: Suggestions 

Select appropriate practice activities fr<xn those already 
described, and apply them to the new work. 



ERIC 
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LESSON 30A 



OBJECTIVES 



INSTRUCTIONAL 
, EX.AMPLES 



STUDENT COrmilBirTION 
FROM PREVIOUS LEARNING 



Read, and write from 
dictation, new words 
(known orally) by 
applying knowledge of 
.sound- synbol relation- 
ships. 



e.g. 



rug 
rod 
run 
ran 
rest 



a. Symbols already learned: 



a. e ■ 


I 


0 


t 


b g 


1 


P 


T 


c h 


m 


r 


u 


d i 


n 


s 


y 



b. Oral knowledge of the 
words selected for 
reading. 



Special- Materi lis 



Pictures from the Skills of English picture books to illustrate the 
words selected for reading; cards for the symbols and words in I^essons 
S - 30A; enough small word cards for use in sentence conpositioh. 

1 ' V 



Preliminary Review 



The students identify some symbols and wordb already learned, 
including 'red', and write several trom dictation; 



,New Work 



A.\ Oral ReiaindW' 



ERLC 



Use pictures and cards to elicit the words that your .students 
will be reading. 



Exanples 

(Book 11, page 5) 

(Book 19, page 1) 

(Book 4, page 5) 



It's 
It's 



rug. 
rod. 



It's a red rug. 
It's a fishing rod. 



1G2 



What did Dan's mother tell him to do? 

"Run to the store." 
What did Dan do? He ran to the store. 
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4-4* Keep most of a pile of cards and ask a student to count the rest 
^•'of the cards. 



Presentation 

1. Guide the students in reading the new words by saying their 
coR5>onent sounds: - , 

a. rug d. rod ^ 

b. run * e. rest 



c. . ran 



2/ Guide the students in writing the new words by listening to 
their conponent sounds. 



Individual Practice: Suggestions 

Select appropriate practice activities frcan those already 
described > and apply them to the riew work. 

Include, for at least some of the students, the cai^wsition of 
sentences • from the small yord cards. 
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LESSON 31 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLES 


1 STUDENT (XMRIBWION 
FROM PREVIOUS LEARNING 


1. Read and write the 
word 'but' by 
applying knowledge of 
sound-syntol relation- 
ships . 

2. Read and write ccmi- 
pound sentences 
cijuposed of two 
clauses joined by 
•but'.- 

3« Recognize a comma and 
write it before the 
word 'but* in a 
conpound sentence* 


1* but 

2 • e wg* y 

It's a 
dog, but 
It's not 
a big 
dog. 

1 
% 


a. 

b. 
c. 

■1 


Symbols alrea^ leamed 

a e I 0 t 

c h mi r u 
d i n, s y 

Oral knowledge "of the 
word *but' and its use 
joining clauses. 

Ability to rsad and wri 
the other words used- in 
the sentences. 


• 
• 

in 
te 



New Work 



A. Oral Reminder 



i 



Special Materials 

Pictures, sketches or objects to illustrate the exanple sentences: 
a small dog; a cat on a (blue) rug; a gun sticking out of a small bag. 

Cards for the synfcols and words in Lessons 5 7 31. 

Preliminary Review v 

The students identify some symbols and words already leamed, 
including *nut' and ^bat^ * ' " _ 



Ask yes-no questions (about the pictures or objects) that can 
be answered with a qualified affirmative. Give a model* first. J[Q4 



Exanple Language ^ 

Is the cat on a rujg? Yes, it is^ ^ . 

Is the cat on a red rug? ; No, it isn'tt The cat is on a ru^^ 
but iVs not a red rug* . - ] ' ' ' . 

Is this:^a dog? Yes,* it is. * ^ 

Is this \ big dog? No, it isn't. It's a, dog, but itjs iitot a ' 
big dog. : - ' * • ^ . 



etc. 



Presentation * ' ' ' 

1. Guide the students in reading the rtew word 'but' by saying its ' 
coitponent sounds. j r > /t 

2. Guide the students in vnriting the word 'but' by listening tix 
its component sounds. > ^ / , ^ ; 

3. Write some sentences that contain the w6x*d 'but\ After each 
sentence has been vnritten, have the students read it. Then ask 
someone to point out various words! in the .sentence including 

the new word 'but' . * . > ^ 

* • . * * • '■'■-^ ' 

Call attention to the conina before the word .'but', as you did- / 
for the question mark in Lesson 27. Compare it, with the perio<i' ^ 
at the end of a sentence. * , I ' 

Example Lan^ge ^ 

at this small mark. It hangs dcwn from the line, 
t's a^comma. ' ^ ^ ' . o 

[Listen to the sentence. (Point to the words as you read. 
Pause slightly at the comma, as your voice? rises some-^ 
what. Then continue.^ Do this several times', getting 
the students to j pin- you in« reading.) 
Now look at this sentence. (Write 'It's a dog' and put a 

period at the end.) 
Listen\/' (Read the sentence several times,* with a falling* 

intonation and a sense of finality.) 
A dot means "Stop!" A comma means "Wait. There's more." 
Write a cdmnia before the word 'but'. (Read the coirpound 
sentence several more times with good thou^t- groupings 
and intonation.) " ' 

4. Have the students copy a sentenced Check their accuracy. 
Individual Practice: Suggestions 



1. 



A worksheet in the style of San^le #10 will provide reading j pi 
practice and sc4:f- checking writing practice. Exanple: , 



Side 1 : It's a dog. It's not: a big dog. 

It's a dog, but it's not a big dog. 

' The gun is\ in a bag.V It's not a big bag. 
The gun isVin a bag, but it' a not a big bag. 

etc. I ^ \^ 

Side 2: It's a dog. It's not a big dog. 
(blank linQ_.for the student's sentence). 

The gun is in a b^g. It's not a Mglbagr ^-r- 
(blank line for the student's sentence) 

... e tc . * 

Make some Picture-Question cards in the style of Sample #11. 
Pictures cut from a catalogue or n^gazine will he sfttractive. 
Give one card to each student. He should copy the question, 
write his own answer, and trade cards with another student. 

Examples ^ i • • 

Is the lamp on -a red rug? 

(The lamp^ is on a rug, but it's not a red rug.) 

Include a few Picture-Question cards which will require the 
answer 'ye^', so that the student^ must continue to use their 
minds to choose the right answer.- 
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LESSON ^2 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLE 


STUDENTXCNTRIBOTION 
FROM. PREVIOUS LEARNING 


!• Say the soimd of thfe 
syirbol: \ 

1 — 1' ' \ 

■ • 0 , ' 

2. Write the symbol '£'. 


fat . 


a. 


) . ^ 
Symbols already learned: 






a e I 0 t 
b ' g 1 p T 

c h, m K r u 
d n 0 s f 




3. Read and write the 
' word 'fat'. 




b. 


Oral Igiowledge of the 
word 'fat'. 









Special Materials 



The pictures of a fat man and a thin man in Book 19, page 11; cards 
for the symbols and words in Lessons 5-32. 



Preliminary Review 
1. 



C) 



The students- identify some synbols and words already learned, 
including Words like 'mat', 'hat',, and 'sat'. 

They also read several compound sentences in ^lich the two clauses 
are joined by 'but'. ; " 

2. The students pronomce *a few familiar words that contain the sound 
/f /. Exaggerate the / f / sound slightly. * 



Exanples 

find 
foot 



fill 
full 



father 
finger 



feet 
first 



fast 
fat 



New Work 



• # 
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A. Oral Reminder 



Use contrasting pictures to elicit sentences such as He's 
(fat / thinl ♦ That's a (fat / thin) man. 
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B. Standard Presentation of a New Synfcol 

1. Introduce the word *fat* and the synbol 

2. Give immediate reading practice, concluding with the word *£at* 
in coraparison with two or three previously learned word?. 

Include the letter *t* several times in the practice so^that the 
letters *t* and can be differentiated. 

« 

3. Demonstrate the printing of the letter *f* and give immediate 
sipervised practice. 

f = round, down . . . ^ across. ^ . 

Be ready to help any students who try to start the curve towards 
the rigjkt' instead of towards the left. 

\ / : 

C. ^ Individual Practice: Suggestions 

Select appropriate practice activities from those already 
described, and apply them to the new work. 





( 



OBJECTIVES 



IQNAL 
LES 




STUDEOT a^fTRIBUriON 
Ftm PREVIOUS LEARNING 



Read, and write from 
dictation, new words 
(known orally) by 
applying knowledge o 
sound- symbol 
relationships. 



a. Symbols already learned: 



a 


£ 


ll 


r 


b 


g 


-m 


s 


c 


h 


n 


' t 


d 


i 


0 


T 


e 


I 




u 



ral knowledge of the 
words selected for ■ 
reading • 



Special Materials , . 

* Pictures or objects to illustrate the exanple words; cards for the 
symbols and words in Lessons 5 - 32A. 



Preliminary Review \ 

The students identify some symbols and words already learned, 
including *f* and *fatS and write several from dictation. 



, New Work 



A. Oral Reminder 

Use pictures (or real objects) to elicit the words you have 
selected for your students to read. 

Exanples 

(Book 17, page 6) That (bed) is (soft / hard). 

(Book 19, page 6) The (red) boat is going very fast. 

■ (Book 24, page 1) It's (the fan / the fan belt). j 

(Book 9, page 2) (His shirt) (fit^ him / doesn't fit him.) 
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While talking about any of these pictures ask the students to 
look at the top left or bottom left of a page* 



B* Presentation^ 

1* Guide the students in reading the new words by saying their com- . 
.ponent sounds. (Remenber that it is not necessary to use all 
these words,) 



a. 


fan 


d. left 


b. 


fast 


e. soft 


c. 


fit 





2. Guide the students in writing the new word%>by listening to 
their component sounds. '^^^ 

C.' Individual Practice: Suggestions 

1/ Select appropriate practice activities frcxn those. already 
selected, and apply them to the new work. ;c 

* ^ , 

2, Incorporate 3ome of the new words into the sentence patterns 
that the students have learned to read and write. Notice, for' 
example, that the students are now able to read the kind of * 
yes -no question that contains two adjectives, ^ly one of which 
may be valid for the situation. They must read exactly in order 
to answer correctly I 



ExajTyles 

Is the bed big and soft? 

'The bed is big, but it's not soft. 
^ • The bed is soft, but it's not big. 





/ 



170 



ERLC 



166 ■ 
, LESSON 33 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLE 


STUDEOT CONTRIBimCW 
^ FRC^ PREVIOUS LEARNING 


!• Say the sound of the 
svnboli 

• □ 

2. Write the synbol *w'. 

3* Read and write the 
word Vet* • 


wet 

* 


a. 


Syirb'ols already learned 

i 

al f ' ' 1 r y 
b 1 g . m s 
c ' h ^ n t 
d i 0 jr* 
e I - P 

Oral knowledge of the 
word 'wet*. 


• 




Special' Materials 

Wet and dry objects, such as towels, cups, boots; cai^ds for the 
synfcols and words in Lessons 5 - 33* 



Preliminary Review ' 

1, The students identify some symbols and words already learned, 
including *net* , *met*; and *get* , and read several sentences. 

2, The students pronounce a few familiar words that contain the sound 

/ w /• Eiifiiasize the consonantal element of the / w / sound .slightly; 



Examples 

word want" 
we wife 



-wear — -window__ _W^ 

wall water wet 



New Work ^ 
» A. Oral Reminder 



Use the wet and dry objects to elicit sentences, such as That 
(towel) is (wet / dry) > 171 
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Standard Presentation of a New Symbol 

1, Introduce the word 'wetV and the symbol 'w', 

2* Give inmediate reading practice, concluding with the word 'wet* 
in con5)arison with two or three previously' learned words* . 

3, Demonstrate the printing of the* symbol 'w' and give iinnediate 
sipervised practice. * ' , 



w « down, up, down, up. 



Individual Practice; Suggestions 



Select appropriate practice activities from those already 
described, and apply them to the new work. 



9 
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LESSON 33A. 



OBJECTIVES 



INSTRUCTIONAL 
EXAMPLES 



STUDENT COWmifiUTION 
FROM PREVIOUS LEARNING 



Read, and .write from 
dictation., new words 
(known orally) by" 
applying knowledge of 
sound-synbol relation- 
ships. 



e»g, 



win 

wind 

went 



a. Synfcols already learned: 



a 




1 


r 


w 


b 


g 


m 


s 


y 


c 


h 


n 


t 




d' 


i 


0 


T 




e 


I 


P 


u 





b. Oral knowledge of the 
words selected for 
reading. 



Special Materials 

Pictures to illustrate the ex^le words; cards for the syirbols and 
words in Lessons 5 - 33A. 



Prelijninary Review 



The students identify some symbols and words already learned, in- 
cluding *w' and *wet* , and write several from dictation. 



New Work 



A. Oral Reminder 



Use the pictures to elicit^the words you have, selecte^^or your 
students to read. 



ExaiTpl< 



(Book 14, pages I, 3) 
(Book 15, pages 2, 3) 



Which team is going to win? 
In which pictures is the wind blowing?. 
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\ 



Ccmduct an Action Chain. Ask a student to go to various places 
dents where he went, x ^ 



\ 
.at 

in the room. After he has returned to his place, ask the other stu- 
5 where he went. 

Exanple Language ^ 

i 

Please^ go to the left-hand window and open it. Then go to the 
door and close it. Then go to the wall pictures and show 
us the word 'rug*. Then go back to your seat and sit 
down. 

Where did he go first? He went to the window. ... etc. 
Presentation 

1. Guide the students in reading the new words by saying their 
ccn^xment sounds. 



a. 


win 


b. 


wind 


c. 


went 



2. Guide the students in writing the new words by listening 
their conponent sounds . . ^ 



Individual Practice: Suggestions 

Select* appropriate practice activities from those already 
described, and ^ply them to the new work. 
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LESSON 34 



OBJECTIVES 


INSTRUCTIONAL 
EXAMPLES 


STTJDEOT COmiBUriON ^ 
FROM' PREVIOUS LEARNING , 


l; Read, and write the 
symbols for dollars 
and cents. 

2. Read, and vnrite from 
dictation, amounts 
of money.. 


1. $ i 

2 • ' e* 2* 9 

$5 ■ 
25* ■' 
$5.25 


a. Oral knowledge of the 
money expressions. 

b. Ability to read -and write 
the numbers involved. 



Special Materials 

Cards for some of the nunber symbols r^QOT^ards--for--the-^ 

dollar , cent , and decimal point symbols; charts made of pictures from a 
cai^alogue or magazines* showing familiar consumer items marked with their 

prices. . ^ ' 

\ ■ ■ , ■ ■ ^, ■ 

Preliminary Review 



Use various counting activities, such as Number Chains. (see Stage A, 
Instructor!^ Manual, page 12), to review the numbers 1 • 100 orally. 

Use' the cards„or "the Number Strip on the classroom wall to review the 
reading of numbers. 

Have a student dictate several numbers to the class. 



New Work' 



A. ,> Presentation 

^ TT^^t ^s~T?robable^that-the_sXudeirt^ recognize the dollar 

and cent symbols, having learned themnBrthl3r^rom"^their--own— 
personal .experience as consuners or from their iFluency First 175 
Communication activities and use of the Skills picture books. 



Make sure that all students can recognize the synfcols by using 
the picture charts ♦ One chart should show items priced in even 
dollars; a seccmd chart should show cheaper items marked in 
cents, with the cent symbol;^ a third chart should show dollar 
.and cent prices in decimal form* 

Exanpl^ Language 

Find the (white blouse) ; 

How much does it cost? 

What does this sign mean? 

Read the price of the (white blouse). 

2. Demonstrate the writing of the synbols for dollars and cents, 
and give inroediate sn)ervised practice. 

a« Conpare the dollar sign to a big letter plus two 
downward strokes • 

b. Compare the cent sign to the letter *c% plus one downward 
stroke. 

c. Dictate several amounts of money, in even dollars and in 
cents, and check the students* work. '/.^ 

5z a^ DCTy)nstraj:ejLh ^combination of doll ars and cents in decimal 

foim. Shcw^hat, in this cQntejcTptK^dorxan be-reaci^as- 
.^and*. 

b. Dictate several amounts of money to be written in decimal 
fom, because dollars and cents are conbined. Check the 
students* work immediately. 

Individual Practice: Suggestions 

1. The students can work^in pairs, with one dictating various 
amounts of money and the other writing them from dictation. 

2. If you can^ collect di^licates of the pictures that you put on 
the picture charts. Mount these dtplicates .c»i p^r or light 
cardboard and ask the students to write the same price for each 
item that they can see oh the- big chart. 

3. Continue work on he other practice activities as usual. 

4. l^pdate the Word . jo cards to include words that the students 
have learned to read since Lesson 19A. ^ 

— .^--___JL76 

- - • \ - • 
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LESSCW 34A 



OBJECTIVES 



1. Read, and write from 
dictation, a new word 
(known orally) by 
ai^lying knowledge of 
soipid-^synbol relation- 
ships. . 

2. Read and write 
sentences stating, 
the prices of 
items. 



INSTRUCTIOKAL 
EXAMPLES 

cost 
costs 



e.g., 

costs 
$5.98. 

The nuts 
cost 89t. 

n 



STODENT CXKmiBUriON 
FROM PREVIOUS LEARNING 

a. Symbols already learned: 



a 


f 


1 


r 


b 


g 


m 


s 


c 


h 


n 


t 


d 


i 


0 


T 


e 


I 


P 


u 



w 

y 



b. Oral knowledge of the 
word 'cost* and its use 
; in "Simple Present Tense" 
seiitences. 

c» Ability to read and write 
the other words in the 
sentences. 




Special Materials 



Cards for the symbols and words in Lessons 1 - 34A; a picture chart 
of priced items, the words for which can be read and written by the 
students. 



Preliminary Review 



er|c 



The students identify some syirbols and words already learned, and 
write seve|al from dictation. Be sure to include the following: 

1. the &ilar: and cent symbols; 

2. prices written with the dollar sign, with the cent sign, and in 
deciiiial form; 

3. the symbols 'c*,. 'o*, •sS 't*; 

4.. thejwords for the items on. the picture chart. 177 



173^ ^ 



New Words 



\ 



A. Oral Reminder • " \ 



^Ask the students to say tlie prices of the items bn the picture 
chart. Insist that the final / s / sound of the wordl 'costs' be 
spoken clearly each time* ^ ^ 

Give a model answer so that the students reply It costs ($5.98) 
to your question How much does tlie lanp cost? , or They cost (89^) in 
answer to How much do the nuts cost? , 

Thpn give as a model a sentence with a noun subject, such- ^ 
The laiy costs $5>98 > Point to eadi'item, without asking a question, 
to elicit this .response. ' 



Presentation 

1. Guide the studejits in reading the words cost' and 'costs' by 
saying their ccinponent sounds* 

2. Guide the students in writing, the ]words 'cost* and 'costs' by 
listening to their component sounds* \ ^ 

3. a. Write on the board, at the students' dictation, a sentence 

that states the price of ah item on the picture chart, such 
as The red cap costs $1.49 , and ask the students to read 
the sentence. j 

Have a student point out the various words that you say. 

Repeat the procedure with several sentences, including at 
least one with a plural subject. . . 

b. Point out one item on the picture chart and ask the students 
to write a sentence about its price. Oieck their work 
^ immediately. 



C. Individual Practice: Suggestions 



1. The students can write a! similar sentence about each item in the 
picture chart. . 

2. Mount different pictures, illustrating words that the students 
can read, on separate pieces of paper or cardboard. Write a 
price underneath the picture, and ask the students to write one 
or more sentences about the picture. 

Encourage the abler sentences to produce twp or three sentencesMn 
aoout one picture. iiO 




Exanple . ' . 

V The bed is big and soft^ 
\ It's on a red rug* 
\ The hat on the bed is fed* 
The.bed costs $79*98* 

Be sure to have the students read their sentences |to you when 
you look* at their work* ' j ' ; 

Continue the other practice activities that the students arfe 
engaged in. ' * i 




/ 



170 




1 



APPENDIX 



I 



ERIC 



180 



APPENDIX A ^ 176 



Outline for Additional Content 



By the end of Lesson 34A, 20 of ther 26 lower-case letters ^of the 
alphabet have been presented/ 

Sinqe the letters 'q' and 'x'- each represent a double consonant " 
sound, they are omitted from this preparatory series of lessons. 

Two other letters and 'k') ocpur infrequently in. Fluency First 
words that contain only regularly pronounced single letters. The last 
two letters ('v' and 'z') occur in hardly any Fluency First words that 
show a regular correspondence between sound and symbol.^ 

For those reasons, Ao further lessons are written out in detail. 

* . * 

However, the introduction of certain combinations of symbols that ^ 
regularly represent single sounds vtill permit the presentation of* a great 
deal more reading and--writing work, if it should be needed. If», for ^ 
instance, the students have .not yet completed the oral work in -Fluency. 
First to the stage F lever, and are therefore not yet ready to enter a^ 
basxC literacy course, they may wish to continue some reading and writinj 
lessons as before, * ' * , ^ 




The following outline suggests content and order of pros entation- for 
additional lessons. The instructor can conduct these lessons by following 
the standard procedures to which he and the students hiVe becane accustanfed 
It wili be noticed that, in lessons on syirbol combinations, the stuflents 
do not have to learn to write any new symbol. Sane ^classes may therefore , 
be able to combine the learning of the sound- symbol relationship and the 
application of that knowledge 'to the* reading of new words in one Ifesson. 



Explanatory Note ' . ' 

A. perfectly phonmic alphabet Vepresents each sound that is. signi- 
f'»cant to the language by one symbolVand one symbol only. Instructors 
whc continue to prepare more lessons from this Outline fdr Additional 
Cohteht will notice one .discrepancy: ^he letter 'k' appears as a second 
representation of the same / k / sound for which the students earlier 
learned the letter 'c*. This seemed to be a small sacrifice of consis- 
tency to make for the sake of accommodating some short, common words frc»n 
.the Fluency First oral nrogram and introducing the letter 'c*, as it is 
most commonly pronounced. / 



J 
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APPENDIX A, cont. 



Lesson 
Number 


Symbols 


Words 


Phrase and Sentence Patterns 


, 35 


^ Symbol 

^combination: 

* ar 


car 


0 

\ - 


35A 




e.g., arm, 
art, bar, 
card, far, 
hard, lard,, 
part 


\ - 


36 


k 


dark . 


* \ 


36A 




e.g., ask, 
desk, kept, 
'mark, milky 
mukluk, 
napkin, park 




■ 37 


Symbol 
combination: 

or 


\^ 
for . 




37A 




e.g., cord, 
forget , 
forgot , \ 
fork, form, 
horn 


1 


38 


(Alternative 
questions 
and answers) 


f 

or 


e.g.. Is it, a dog or a cat? 
It's a cat. 


39 

« 


(Initial 
clusters of 
's' + an- 
other con- 
sonant) 


e.g?, 
sc- scarf 
sk - skin 
sp - sport * 
St - stand 
sw - swim 
(see also 
APPENDIX B.) 
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Lesson 
Number 


• , / 
'^S)pnbols 


Words 


Phrase and Sentence Patterns 


. 40 


• j j 


jet 




'40A 


\ 
\ 

\ 

\ 


e.g., jam, jar, 
job, just 


\ , 


41 


(Sight -word) 

\ 
i 
\ 

\ 

\ 


of 


\ ■ 

e.g. ,' - a jar o^f jam; 

- part bf \ the xrord; 

The jar of jam. cbsts 97 <f. ^ 
,The dog sat on^ the top 
of the car. 


42 


Symbol 
combination: 

ch 


chop. 


*^ ' " • 


42A 




e,g. , bench, 
cAart, inch, 
kmch, much, 
. /rich 


« 

♦ • 


43 

/ 


(Initial 
clusters of / 
a consonant" / 
£6llowed by 


/\ ' 
e.g., 
dr - 'drum 
fr - frog 
tr ^- trap 
cr - craft 
(see also 
APPENDIX 3.) 




44 ^ 


^Syijibol 
^combination: 


wing 




44A 


i 


e.g.-, hang, 
,rang, sang; 
bring, ring, 
sing, spring, 
string; 
long, strong; 
hung 


\ 



\ APPENDIX A, cont. 



Lesson 
Nbmber 


Symbols 


Words 


Phrase and Sentence Patterns 


45 


Symbol 
combination: 

sh 


shop 




45A 

■ 




e,g,, sharp; 
shelf, short, 
shot; 

cash, crash, 
^dish, fish, 
wish 


/ . 


' 46 


Symbolx^ 
combination: 

00 


book 




/ 


-47. 


— {Verb— forms-j 

regularly 
spelled, 
ending in 
^ing') 


— "e *p*' . lookina 


on. i 

e,g, , The mart 
the fish in 


is looking at 
the net. 


48 . 


(Initial 
clusters of 
a consonant 
followed by 


/ 

cl -/clinic 
fl -/ flat 
pi / plan 
si j- slot 
(see also 
APPENDIX BO 




• * 


49 


(Clock time) 


e.g., 9:00 


e.g., at 9:00. 
The cooking\contest is 
at 9:00. 


SO 


Symbol 
combination! 

Capital W | 


when 
IVhen 


e.g., IVhen is the test? 
It's at 9:00. 
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Lesson 
Number 


Symbols ^ 


Words 


Phrase and Sentence Patterns// 


51 


Symbol 

. combination; 
ou , 


round' 




51A- 

1 


• 


e.g. , found', 
ground, pound, 
sound ;^ count; 

out, shout; ■ 
loud, cloud 


/ 

e.g.. The mari^ found a pound 
of fi^h on the ground. 

/ ^ 


52 


Symbol 
combinktion: 

nk 


\ 

bank \ 


±l-\ 


52A 




/ 

e.g. , drink, 
drank, drunk, 
, pink, rink, 
sink, tank 


i 


53 


Symbol 

combination: 

It 

oi 


boil 




53A 




e,g. , oil, spoil ^ " 


54 


Symbol 
combination: 

er 


clerk 


1 ^ ■ 


54A 




e.g. , her, after, 
sister * 


• 55 


(New word 
fonnation with 
the suffix 
»er») 

v 


a. nouns: i 
lend/ lender I 
hunt/hunter 

b, comparative - . 
f onus : ' J 
fast/faster , 

short/shorter 
rich/richer ' 



% 
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APPENDIX B- 

FLUENCY FIRST WORDS SUITABLE FOR THE READING AND WRITING LESSONS 



The symbols are listed according to the order of lessons in Pre-. 
paration for Reading and Writing * 

The nunbers in parentheses jefer 4:0 the ^Skills of English' unit in 
vAich the word is introduced. Mien a Stage is listed, the word is 
appropriate to the group activities of Conmunication in English during 
that Stage. 



It cannot be too strongly emphasized that 
the students should not be asked to read or 
write English words which they have not learned 
orally. 



Lesson in 
Preparation 

for 
Reading and 
Writing 


Symbols 


Words from the Fluency First 
Oral Courses 


\ 5 


•a' 'm' 'n' 


man- ^X) 


6 


•p- 


pan (Stage A; 4) . 


7, 7A 


'e' 


pen (Stage A) , men (2) . 


8, 8A 


•t' 


ten (Stage A) , mat (Stage A; 10) , 
at (3) , net (7), met (12), tan (17), 
tap (18). 


9, 9A 


;i' 


pin (Stage A) , it (1) , in (3) , 
tin (Stage A;, 12) . 


10, lOA 


•c' 


cap (1) , can (Stage A; 12) , 

cat (Stage B) , camp (12), act (34). 



I 
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Lesson in 
Preparation 






tor 
Reading and 


Svnbols 


Words from the Fluency First bral Courses 


Writing 






12, 12A 


'u' 


^' — — 

ci?) (Stage A; 10) , up (3) , nut (7) , 
cut (17), purap (24). ./ 


13 




• but (5), bat (14), bit (32). 

big (1), bag ^6), get (7), gun (12)\ 


14, 14A 




15, ISA 

■/ 

/ 


•s' 


bus (2), gas (2), test (Stage A tests), 
sit (4) , pants (6) , sun (7) , us (9) , 
past (11), sat (12), insect (12), 
set (Stage D activities; 26), sent (13), 
, sunset (15) , must (16) , best (19) , 
contest (19) , cast (21) , pus (27) , 
absent (31). 


17, 17A 


'd' 


and (1),, end (1), bed (4), send (9), 
dust (11) , band (16) , raend (J.8) , 
bad (19)., dig (25), dug (27)X 
dentist (27) , sad (34) , dam (36) . 


18, 18A 




hand (2) , himt (4) , hat (6) , hiin\(9) , 
had (12), hit (12). \ 


19, 19A 


•o' 


dog (1), not (1), on (3), hop (4), dbt 
(Preparation for Reading, and Writing), 
cost (5), top (11), hot (U), mop (II), 
got {12) . pot (16) . 


22, 22A 


•1' 


leg (2), help (4), belt (6), last (7), , 
lanp (7), lend (9), lit (12), lot (13), 
lent (13) , l05t (14) , held (14) , 
melt (15), until (21),- land (29) " 
let (32). 


28 




yes (1), yet (23). 


30 , 30A 




red (1) , run (4) > ran (14) , rest (16) , 
rug (19) , rod (19) , rent (30) , 
rust (35). 


32 , 32A 


jft 


fit (Stage B; 35), left (10), if .(15), 
felt (15), soft (17), fast (19), » 
fat (19) , Uft (24^ , fan (24) ... 
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Lesson in 
Preparation 

tor 
Rea3Srg and 
writing " 



33, 33A 

35 , 35A 

36 , 36A 

37 , 37A 
39 



40, 40A 
42, 42A 

43 



Synbols 



•ar' 



'or' 



's' conso- 
nant (init- 
ial; 

" 'St' 



'kw' 
'sc' 



'sp' 



•sk' 



•ch' 



con sonant 
qprp 



TInltial) 
»tr' 



Words from the Fluency First Oral Course 



went (12) , win (14) , wet (14) , wind (15) . 

- « - 

car (2), card (Stage A; 7), arm (2), 
part (5) , lard (5) , hard (11) , far (14) , 
bar (16), art (31), 

ask (Stage A; 1) , milk (5) , dark (6) , 
kept (12), mukluk (17), napkin (19), 
park (20), desk (21). 

or (1) , for ii) , fork (10) , cord (18) , 
forget (19) , forgot (19) , fbip (22) , 
bom (22), hoin (32). 



stop (1), stand (4), start (12), 
staip (13) , star (15) , stonn (15) , 
steps (35). 

swim (4)', swam (12). 

scarf (6). • . 

sport (14) , spend (16) , spent (23) . • 

skin (17), skid (32). 

jam (Stage B), jar (Stage B), job (16), 
■just (17), jet (20). 

chop (7), lunch (8), bench (10), 
.much (13) , inch (17) , chart (21) , 
rich (30). 



/ trap (4), trip (19). 



188 



APPENDIX B, cont. 



Lesson in 
Preparation 



apara 
for 
Reading and 
WritLg 



/ Syunbols 



Words from the Fluency First Oral Course 



44, 44 A 



45, 45A 



46 



47 



48 



50 



'£r' 
'dr' 



'cr' 



'ng' 



'sh' 



'oo' 



' -ing' foTins. 
o£ verbs 



c&nsonant -i- 
'1' (initial) 

'cl' 

'£1' 

'pi' 

'si' 
'wh' 



frog (5) , frost (15) r 

drtm (17), drop (35), drip (35). 

craft (17). 

long (2), hang (7), bring (9), wing (12), 
spring (12), string (13) , -strong (14), 
Hung (27), sing (31).,^sang (31)., \ 
ring (32) , rang (32) . \\ 

fish (1), short (1), shelf (5), cash (6), 
dish (10), shot (12), shop (17), 
sharp (18) , wish (30) , crash (32) . 

book (1), look (1), foot (2), cook (4), 
good (5) , wood (7) , took (13) , 
hook (19), hood (24). 



asking, cooking, fishing; helping, 
hunting, looking, standijig (4); 
hanging (7) , bringing, lending, 
sending (9) ; dusting (11) ; melting (15) ; 
spending (16) ; stringing (17); 
mending (18) ; parking (20) ; testing (24) ; 
resting (27); wishing (30); singing (31); 
ringing (32) ; camping (32) . 



clinic (27). 
aat (24). 

plan (14) , plug (18) , plus (23) , 
plant (28). 



slept (12) , slot (13) 
when (7). , 
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Lesson in 
Preparation 

for 
Reading and 
WritLig 


Symbols 


Words from the Fluency First Oral Course 


51, 51A 


'ou' 


i 

count (Stage A; 11), sound (Stage A; 4), 
found (12), pound (13), cloud (15), 
round (17) , out (18), shout (19),, 
loud (19), ground (25). 


52^, S2A 

i 


•nk' , 


pink (6) , sink (10) , drink .(13) , 
drank (13), rink (14), bank (16), 
tank (24), diunk .(24). 


'53, 53A 


'oi' 


boil -(19), spoil (19), oil (24^. 


54, 54A, 
55 


■ 'er' 


after (Stage A; 1) , clerk (3) , her ,(3) , 
sister (3)'. 

< 

shorter (19)', faster (^9), richer (30). 
hunter (4) , lender (34) . 



I 

/ 




